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Early Years Intent 

We believe that the Early Years Foundation Stage lays the foundation on which all future 

learning is built. Our aim is for each child to leave Reception and enter KS1 confident and 

independent, with a true love of learning. It is important that our children have ownership 

of their learning, and have their opinions and interests weaved throughout the indoor and 

outdoor provision, as well as trips and extra-curricular activities. 

In teaching the Early Years we strive to recognise the varied starting points of each unique 

child. Through strong professional relationships, purposeful observations and good home 

links, we endeavour to provide each individual child with the attitude, morals and skills to 

become the best they can be. We believe this is crucial for the significant transition from 

EYFS to KS1. We have therefore created a curriculum which is accessible, diverse and 

exciting which provides a sequential acquisition of knowledge and skills in preparation for 

Year One. 

We are aware that play is a crucial role in the Early Years, and work to ensure that we 

provide children with a stimulating environment and memorable experiences. Through a 

careful balance of child-initiated and adult-led activities we allow children to access their 

education in a way which is suited to them as an individual and unique learner. As a result, 

children will develop cognitively, physically, academically and emotionally. 

We aim to work closely with parents and care givers to ensure each child has a well-rounded 

education. This allows children to be supported in their learning away from school and 

therefore reach their personal goals and maximum potential.  

Spiritual, Moral, Social and Cultural Development (SMSC) in the Early Years 

We recognise that the personal development of pupils, spiritually, morally, socially, and 

culturally, plays a significant part in their ability to learn and achieve. We therefore aim to 

provide an education that provides pupils with opportunities to explore and develop their 

own values and beliefs, spiritual awareness, high standards of personal behavior, a positive, 

caring attitude towards other people, an understanding of their social and cultural traditions 

and an appreciation of the diversity and richness of the cultures.  

As children start in our EYFS, they will learn that it is a place where pupils can find 

acceptance for themselves. A key part of starting in EYFS is learning to differentiate between 

right and wrong in as far as their actions affect other people.  

Spiritual Development 

As an EYFS setting, we will provide learning opportunities that will enable pupil to: 

 Sustain their self-esteem in their learning experience. 

 Develop their capacity for critical and independent thought 

 Foster their emotional life and express their feelings 

 Discuss their beliefs, feelings, values and responses to personal experiences. 

 Form and maintain worthwhile, satisfying relationships. 



 Reflect on, consider and celebrate the wonders of the world around them. 

 Develop a sense of belonging. 

Moral Development 

As an EYFS setting, we will provide learning opportunities that will enable pupil to: 

 Recognise the unique value of each individual. 

 Listen and respond appropriately to the views of others. 

 Gain the confidence to cope with setbacks and learn from mistakes. 

 Take imitative and act responsibly with consideration for others.  

 Gain the confidence to cope with setbacks and learn from mistakes. 

 Distinguish between right and wrong. 

 Show respect for the environment  

 Make informed and independent judgments. 

 Speak about difficult events such as bullying. 

Social Development  

As an EYFS setting, we will provide learning opportunities that will enable pupil to: 

 Develop an understanding of their individual and group identity. 

 Participate in paired and group activities, taking turns and sharing. 

 Begin to understand the need for social justice and a concern for the disadvantaged. 

 Work co-operatively and collaboratively. 

 Learn an awareness of treating all as equals, and accepting people who are different 

to them. 

Cultural Development 

As an EYFS setting, we will provide learning opportunities that will enable pupil to: 

 Recognise the value and richness of cultural diversity in Britain, and how these 

influenced individuals and society. 

 Develop an understanding of their social and cultural environment. 

EYFS and Inclusion 

 “Inclusive provision is open and accessible to all, and takes positive action in 

removing disabling barriers so that ALL children can participate.” (Charter for 

Children’s Play) 

 At Glasshouses School, we also take this to mean play provision that is inclusive of all 

children without any discrimination because of disability, social or economic 

background, race, gender or ethnicity.  

Values for Life: 

 In addition to the British Values, we have a clear set of values which set out the 

expectations for behaviour in the Early Years and throughout school- CHAMPS; 



Choices, Honesty, Achievement, Manners, Perseverance and Safety. These are 

focused on through collective worships, circle time and celebration assemblies. 

However, most importantly these are weaved throughout our school environment 

and contribute to a whole school ethos of high expectations and mutual respect. 

 As a Church School we also ensure that we explicitly teach our Christian Values 

through daily collective worship, these include- Responsibility, Wisdom, 

Compassion, Respect, Courage and Koinonia. Daily collective worships are carefully 

planned to cover each Christian Value through teacher led activities, whole school 

worship and inputs from Father Darryl and Reverend Mike from our local church.  

We have a clear focus each half term on one specific value, ensuring we cover each 

value in a great deal of depth in an age appropriate manner. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Implementation: 

In all schools we prioritise the welfare and safeguarding of our child, as laid out in the EYFS 

Statutory Framework. See our EYFS Safeguarding and Welfare policy.  

Teaching and Learning: 

Early Years is part of a whole school sequential curriculum. All subject intents begin from 

EYFS, including key vocabulary and skills acquired throughout the year. This ensures that our 

high expectations are instilled from the onset of education, and all staff are aware of how 

the Early Years paves the way for future learning. All schools follow a termly breakdown of 

EYFS skills and knowledge to be acquired. How these are acquired is then brought to life 

through exciting and stimulating long-term and medium-term planning which puts these key 

skills in a meaningful context. 

In Nursery and Reception children are provided with a mixture of child-initiated and adult-

led tasks which are often paired with subsequent group work to meet individual goals and 

next steps. 

We follow a daily timetable of adult-led learning for maths, literacy and communication and 

language, and phonics. We also have regular timetabled adult-led learning time for 

PSHE/PSED, PE, RE, and UTW, as well as daily collective worship across the week. Having 

regular teaching of literacy, maths and phonics, as well as subsequent group work ensures 

misconceptions, understanding and next steps are accurately addressed and followed up. 

Reading and Phonics 

Phonics - Daily phonics lessons begin as soon as children start their Reception year, earning 

to read and write letters develops phonemic awareness rapidly. Phonics sessions might only 

be ten minutes long in the first few days. However, by the end of Reception, children will 

need about an hour a day to consolidate previous learning, learn new content and practise 

and apply what they have learnt, maybe split into different sessions for different activities. 

We believed that high quality teaching is an efficient and effective way of ensuring good 

progress for the majority of children, ‘given the expense and impractically of delivering 

instruction individually. This should not undermine, however, the value of small group 

support for the few children who need extra help to keep up. We use ‘Little Wandle’ for our 

phonics content and sequential order. It is a DfE validated programme.  

Direct teaching of Reading and Phonics: 

All children should take part in daily high-quality phonics sessions. For some of the time, the 

teacher should teach directly. All the children should participate by listening and 

responding, and by practising and applying what they are learning. 

For reading, children should:  

• revise GPCs taught in earlier sessions  

• be taught new GPCs  



• practise reading words containing those GPCs 

• be taught how to read common exception words  

• practise reading ‘decodable’ phrases, sentences and books that match the GPCs and 

exception words they already know. 

For writing (spelling and handwriting), children should:  

• practise segmenting spoken words into their individual sounds  

• choose which letter or letters to represent each sound  

• practise a correct pencil grip  

• be taught the correct start and exit points for each letter, which should not include ‘lead-

in’ strokes from the line  

• respond to dictation from the teacher, practising writing words in sentences that include 

only the GPCs and exception words they have learnt. 

 

Writing - We know that children’s writing generally develops at a slower pace than their 

reading. Before they can write independently in a way that can be read by others, we 

believed that they need to know:  

• What they want to say  

• How to identify sounds in words  

• At least one way to spell each of the sounds of English  

• How to form letters. 

With plenty of practice in writing from dictation, children will find it easier to write 

independently. Then they can begin to write down their ideas. However, expecting children 

to write at length early on results in cognitive overload and might damage their motivation 

to write, both at this stage and later. Extra time for writing is unnecessary at this early stage. 

At first, teachers should support children to compose sentences out loud, without requiring 

them to write. As their spelling develops, they can begin to write sentences using the GPCs 

they have been taught so far, spelling some words in a phonically plausible way, even if 

sometimes incorrectly, for example: ‘me and my frens went in a cafai and had caix’.  

As children’s knowledge of the alphabetic code increases, teachers should encourage 

correct spelling. 

Story times - We believe that teachers are the best people to promote a love of reading. 

When we are choosing a book to read, we will consider, does the book; 

 Elicit a strong response – curiosity, anger, excitement, laughter, empathy? 

 Have a strong narrative that will sustain multiple readings? 



 Extend children’s vocabulary? 

 Illustrations that engage and reflect children from all cultures and 

backgrounds? 

 Help children connect with who they are? 

We have identified a core set of books for EYFS. Children thrive on repetition – with each 

reading their familiarity with the story deepens, and with that comes greater emotional 

attachment. When a child asks to hear a story again, they are asking for another chance to 

explore the language, the characters and the feelings, to relive the emotions they felt on the 

first reading. 

Poetry and rhymes – We believe that through enjoying rhymes, poems and songs, and 

reciting poems or longer parts of poems together as a class, teachers can build children’s 

strong emotional connections to language. The predictability of rhymes in poems and songs 

help children to memorise and re-use newly acquired words and phrases. Learning poems 

and songs using ‘call and response’ allows children to join in gradually. Each repetition 

strengthens their vocabulary, embedding new words.  

We have identified a core set of poems for EYFS. These are shared with parents weekly. 

Language, Vocabulary and Comprehension: 

The acquisition of language and vocabulary is of the highest priority in the Early Years. Key 

vocabulary is carefully selected and planned for each area of learning in each subject 

specific intent, which allows for the sequential accumulation of language. In all areas of 

provision specific words and vocabulary are displayed for the benefit of the children and 

adults. Having this vocabulary displayed ensures that any adult in the setting can use key 

language to engage the child and drive learning forward in all areas. In all adult-led inputs 

specific vocabulary is emphasised, explained and modelled to the children, and then used in 

provision to allow increased exposure of language for the children. Through stories and 

texts in a range of input sessions comprehension skills are developed. This is carefully 

dissected and sequenced within the English intent and is followed across all schools. 

PSED: 

In line with the whole school, we follow the Jigsaw PSHE scheme to cover an array of topics 

closely linked with the PSED guidelines in the Early Years Foundation Stage. This scheme 

ensures that the PSED guidelines are taught in a way which is purposeful and in the context 

of the child’s everyday life.  

Daily routines also account for a lot of PSED learning. Children are actively encouraged to be 

independent in their dressing when getting changed for PE or Forest School; where children 

struggle it is modelled and explained in manageable steps. Similarly, children are 

encouraged to be independent in managing needs such as chopping their food and eating 

using cutlery for example in snack time and at lunch time. 

Where children may need more personalised support, this is identified quickly and steps put 

in place to help the child achieve their full potential.  



Planning: 

From an ambitious and sequential long-term plan, our planning is broken down into half-

termly medium-term plans based upon a variety of themes. This is done with sequential 

knowledge and skills in mind. This is then further broken down into a weekly plan. We 

ensure that key quality texts are used in support of each half-term’s theme to aid 

vocabulary and understanding. Provision is then enhanced accordingly with the theme. 

Planning will also be responsive to the children’s needs and interests in line with the ethos 

of early years.  

Objective Led- as well as ‘in the moment’ observations we also ensure that we focus on a 

key skill or strand from the ELGs and development matters. This works by the class teacher 

and the teaching assistant each having a skill to focus on. This allows us to observe each 

child in a specific skill for the week, meaning the planning of accurate next steps for each 

child is being made to maximise progress. Provision activities may be set up inline with the 

key skills being observed.  

Observation and Assessment: 

 Formative Assessment through observation- We observe the children daily and 

record observations on the online platform Seesaw so any observations can be 

shared with parents instantly. Tagged to the observations will be a series of skills, all 

of which are drawn from the development matters stages. The observations are also 

put into folders according to the seven areas of learning. Observations are taken by 

both the class teacher and teaching assistant. The skills and folders can be reviewed 

to see where each child may be needing extra support and this can be implemented 

accordingly.  

 Summative Assessment- Every child will be assessed against the seven areas of 

learning towards the ELGs and development matters. Half-termly the child’s 

assessment log will be updated to reflect progress. This is done through observation 

as well as the in-depth knowledge of each child by the teacher.  

Marking and Feedback: 

Children are given in the moment verbal feedback during their learning and in provision. 

They are questioned and provided with challenge within provision activities. In the later 

terms where children are writing in a book, all independent work will be marked with a ‘I’ to 

show the work was independent, ‘PI’ if done partially independently, and ‘S’ if fully 

supported. 

Environment: 

We know a rich provision is imperative to spark language opportunities, increase 

understanding of the world and harness creativity.  Key vocabulary will be displayed in areas 

of provision to ensure that all adults use the key language during interactions with children.  

We link our provision closely to the learning taught in teacher-led sessions, as well as 

enhancing areas with the children’s own interests. We offer a varied mix of areas within 



provision, which as well as being linked to learning and half-termly themes, may also be 

linked to significant dates on the calendar such as Christmas or a change in the seasons. 

Although some areas of provision may be changed, swapped or enhanced we have some 

areas which are non-negotiable due to their crucial value in development and learning. 

These are as follows: 

Children can access provision areas, indoors and outdoors, at all times. These areas will be 

stimulating and engaging. They will be set up in such a way that children can practice and 

apply knowledge and skills that they have been developing in a safe and stimulating 

environment.  

The implementation of our EYFS curriculum has its roots in Article 31 of the UN Conventions 

Rights of the Child. 

 “Parties recognise the right of the child to rest and leisure, to engage 

 in play and recreational activities appropriate to the age of the child 

 and to participate freely in cultural life and the arts.”  

 

 Home Corner/Domestic Role Play- this provides many links to all areas of learning. 

Home role play allows children to understand the world relating to families and 

home life. This allows children to act and express themselves playing different roles 

in the home. Maths and literacy can easily be embedded in this role play through 

calendars, clocks, notebooks, shopping lists and more. Children will also talk and 

communicate with enthusiasm in this area. Children can learn to work together in 

this area, as well as improve their physical development through fine and gross 

motor skills. 

 Writing- an area in which phonics can be used in a purposeful form. The writing area 

(indoor and outdoor) can be enhanced sequentially to match the phonetic and 

physical development of the children. This can encourage mark making, pencil grip, 

phonetic spelling and writing for different purposes. Writing opportunities will be 

made available in all areas of provision.  

 Reading- books are always in all areas of provision, however there is also a 

dedicated area for exploration of books and stories. Included in this area should be 

books we have read as a class, books which can be read independently, and books 

that can be read ‘with help’, as well as books that the children can use their growing 

phonic knowledge to read. There should always be a mix of fiction and non-fiction, 

as well as props and puppets to support story telling.  

 Maths- this is an area which can be closely linked to the White Rose scheme we 

follow, and can be changed accordingly. Maths should also be weaved in other areas 

of provision to ensure purposeful use of number and measure in different contexts.  

Maths areas will be evident inside and outside the classroom. 



 Blocks/Construction- this allows for progressive physical development, with blocks 

or constructive equipment being changed to become smaller, or more intricate in 

line with the development of the children.  

 Small World- this tends to be linked to construction in order for children to create 

scenarios around their buildings. Small world encourages language, storytelling and 

understanding of the world.  

 Sand and Water- the sensory benefits of sand and water aid physical development 

and understanding of the world. The possibilities for exploration through sand and 

water are endless. 

 Reflection Area- this is an area where we can model and encourage self-regulation. 

Having an area where children can feel calm and process emotions is of the upmost 

importance in order for children to realise what they are feeling, why, and how to 

overcome this. 

 

Displays: 

It is important to ensure our environment is language rich to promote the acquisition of 

new vocabulary which can be used purposefully. In the Early Years we aim to use displays in 

a way that is useful to, and celebrates, the children. Having photographs of the children and 

quotes directly from them, makes them feel valued, and prompts further discussion of 

learning after it has taken place.  

Wow Wall- each child to have a wow wall tile. This gives children ownership of their work. 

They can choose which work goes on their tile, explain why this makes them feel proud and 

change it when they see fit. This allows the individuality of each child to shine through in the 

classroom. 

Literacy- this displays the poem of the week, as well as the story of the week so children are 

aware and reminded of our focus. We share examples of what our focus looks like in 

practise and display key words. 

Maths- uses a thinking/showing/doing approach where pictures and quotes are used to 

show our learning process due to the practical nature of early years. We also have a focus or 

number of the week to remind children and prompt discussion.  

Phonics - Current learning will be displayed alongside previously learnt  

Class Charter- having a visible class charter (which the children have contributed to 

themselves) is there to remind the children of our expectations. This also acts as a place to 

circle back to with the children to give expectation reminders in terms of behaviour. 

Values- it is important to have our values, both values for life and our behaviour code of 

CHAMPS, visible to the children. This provides talking points in regards to PSED. 

Other displays to celebrate the children may include display boards dedicated to other areas 

of learning, for example art galleries.  



Parental/Home Engagement: 

Parents and carers are invited to a ‘stay and play’ at least once per half-term. This may be 

linked to a theme or occasion in the calendar.  

Parents and carers are also involved in learning through Seesaw. They can view the 

observations made by staff, and are free to ‘like’ and comment on their child’s online 

journal detailing the observations. Parents can also add to the online platform with anything 

they have done with their child to share with school.  

Role of the adult 

Play alongside 

 Observe children and tune into their interests. 

 Help children with what they are trying to do and comment on their actions. 

 Suggest possible ways to extend their thinking. 

 Encourage children to persist and have another go. 

 Consider additional stimulus and add this immediately if to hand or the following 

day. 

Role model/direct teach 

 Model how to access stored resources safely 

 Model how to lift and carry resources safely 

 Model and manage behaviour, self-regulation and the characteristics of effective 

learning. 

 Teach children the skills and techniques of building for example how to fasten 

materials together. 

Raise questions to stimulate ideas and add challenge 

 What do you notice about …? 

 I wonder how/what would happen if ..? 

 Can you tell me about…? 

Use appropriate language linked to key learning  

 Mathematical language-shape, space, size and position. 

 Scientific language; materials, gravity, and stability. 

 Technology and engineering; structures and vehicles 

 Geographical language linked to places 

 Story language linked to travelling, adventures, people, jobs and characters 

 Emotional wellbeing 

Key vocabulary will be displayed in areas of provision to ensure that all adults working in 

those areas will use the appropriate vocabulary consistently and frequently with children.  

 



 

 

 

Impact 

We hold high expectations for every child in Early Years. Through a high standard of 

teaching, a rich, purposeful environment and accurate assessment and observation we can 

achieve a good level of progress for each unique child from their individual starting points 

from the beginning of EYFS.  

We track progress half-termly through EAZMAG, as well as individual assessment sheets 

based on development matters.  

To quality assure the teaching and learning within the Early Years across the federation we 

have half-termly visits and moderation across the three schools with the Early Years lead 

and team. We also take part in external moderations for quality assurance. Writing 

moderations also take place across the school, in which early years is included. 

In pupil progress meetings we ensure that subject leads are present to gain an 

understanding of their subject in the Early Years, and the progress being made.  

We believe that through these measures, in partnership with high quality teaching our 

children can flourish, achieving a good level of progress and a smooth transition into Year 

One. 

 

 

 


