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At Upper Nidderdale Primary Federation, we will all approach everything we do in 
the CHAMPS way, help every child flourish into a caring, confident and resilient 
young person who has a love of learning and: 

Chooses the right way and takes responsibility for their own actions
Honest in everything they do and shows compassion for others
Achieves the best they can with the talents they have and develop their wisdom 
Manners shown to everyone and treats everyone with respect 
Perseveres when situations are difficult and shows courage when they are 
challenged 
Safety and knowing how to keep safe on and offline to ensure that everyone is 
kept physically and emotionally safe. This shows the special relationship we have 
with each other, where as a community, we look after each other, keeping each 
other safe – Koinonia

As Rights Respecting schools, our intents are  based around the following articles;
Article 23

You have the right to special education if you have a disability. 
Article 28

All children have the right to a good quality education.
Article 29

All children have the right to an education that helps to develop their 
talents and abilities. 



Intent



Implementation of English – Agreed consistent approaches
July 2021

Reading is at the heart of everything we do. We believe that the 
processes of reading and writing are complimentary to each other. We 
always choose high quality texts to immerse the children in, so that 
pupils can see what they are being taught exemplified by an expert 
author. We should always be able to justify to ourselves and to the 
children why we have chosen a particular model text and what we can 
get from using it.

“If a child cannot read, then the rest of the curriculum is a secret 
garden to which they will never gain entry.”

We encourage children to read like writers (and write like readers) 
and to use their ‘writer’s toolkit’ to make decision about techniques to 
use in their own writing. In this way we encourage independence and 
creativity in our writer so that they can make stylistic choices, 
embedded in sound knowledge, to achieve their desired effect.



Intent

Our curriculum is ambitious and gives ALL learners the knowledge and cultural 

capital they need to succeed in life. We have taken a holistic approach to reading 

within school, placing it at the heart of everything that we do. This approach of 

equity reflects our determination to give ALL our pupils, particularly the most 

disadvantaged, the knowledge and experience to accumulate the cultural capital 

necessary to succeed in life in modern Britain and beyond. 

Our curriculum is coherently planned and sequenced. We believe that it is the right 

of every child to have access to an exciting, engaging and innovative English 

curriculum which enables and empowers children’s written and oral communication 

and creativity. A high quality English curriculum should develop children’s love of 

reading. We aim to inspire an appreciation of our rich and varied literary heritage 

and a habit of reading widely and often.

The books and poetry that we will use in school are carefully chosen to give our 

pupils experience of rich and exciting vocabulary. We have carefully constructed a 

reading diet for our pupils that is ambitious and that will immerse them in a rich 

literary heritage, reflecting the best that has been thought and said. Our reading 

curriculum is designed to empower, engage and encourage children to develop a 

love of reading. 



We recognise the importance of cultivating a culture where children take 

great pride in their writing can write clearly and accurately and adapt 

their language and style for a variety of purpose and audiences.

We want to inspire children to be confident in the arts of speaking and 

listening, so that they can engage fully in discussions and debates.

We believe that a thorough grasp of literacy skills is crucial for full access 

to the rest of the curriculum and that it gives children the tools to 

participate fully as a member of society. 

We are determined for ALL learners to reach their full potential, and for 

our pupils to know more and remember more. We adapt our planning to 

address misconceptions, gaps in knowledge and forgotten knowledge.



Spiritual, Moral, Social and Cultural Development (SMSC)

English contributes to the teaching of SMSC by encouraging children to 

take part in class and groups discussions on topical issues. Older 

children can research and debate topical problems and events. They 

discuss lifestyle choices, and meet and talk to visitors who they meet 

through the school community. Planned activities within the classroom 

also encourage children to work together and to respect each other’s 

views. As a Rights Respecting School, we encourage and develop the 

skills needed for children to voice their own opinions.

The teaching of English develops skills through which children can offer 

critical responses to the moral questions they meet in their work. Their 

understanding and appreciation of a range of texts and other media 

brings them into contact with their own literary heritage and with texts 

from a diverse range of cultures. The organisation of our lessons allows 

children to work together and collaborate. 



English and Inclusion

At our school we teach English to all children, whatever their 

ability and individual needs. Through our teaching we 

provide learning opportunities that enable ALL pupils to 

make good progress. We strive to meet the needs of those 

pupils with special educational needs, those with disabilities, 

those who are more able and those with English as an 

additional language. We use high quality teaching in the first 

instance, and adapt our teaching so that he curriculum is 

accessible to all learners, no matter what their barriers to 

learning are. 



Knowledge in English 

Knowledge in reading refers to the understanding and application of effective 

reading strategies. When these reading strategies are secure and reading is fluent 

and automatic, children are able to interpret and evaluate a range of literature 

(see reading rationale). In writing, knowledge refers to the understanding and 

application of grammatical, structural and linguistic features. Our planning and 

teaching builds on children’s knowledge and allows opportunity for deliberate 

practice, e.g. use of grammatical, structural and linguistic features, Once this 

knowledge is secure and fluent, children can apply this knowledge to a range of 

purposes and evaluate written text.

Substantive knowledge 

In reading, substantive knowledge is the ability to decode and sight read words. 

This allows children opportunities to read for pleasure, including reading and 

reciting poetry, and develop their vocabulary. Children are then able to apply their 

knowledge of reading strategies to comprehend a range of texts. In writing, 

substantive knowledge is the ability to effectively plan, draft, and construct writing 

for different purposes. When constructing writing, this involves knowledge of 

structural, grammatical and linguistic features as well as knowledge of handwriting 

and spellings. Through deliberate practice, this substantive knowledge becomes 

automatic and fluent leading to mastery and an alteration of the long term 

memory.



Disciplinary knowledge 

In reading, the disciplinary knowledge is the interpretation and comparison of 

themes and conventions, using text to back up arguments and discussions and 

evaluating the intentions of the author (see reading rationale). 

To reach these goals, we have;

• A well-organised and engaging library which has a large variety of books to 

engage and interest our reader. 

• Reading buddies are established throughout school to allow pupils to share 

their love of reading and to discuss what they have read in a relaxed and 

encouraging environment.

• We run a weekly reading challenge which requires children to read outside of 

school at last 5 times a week.

• We run a weekly reading challenge which requires children to read outside of 

school at last 5 times a week.

• All classrooms have an exciting and inviting ‘Reading Nooks’‘ so that children 

have a calm and relaxing space in which to enjoy reading. 

• All classes take time out of the day for children to read for pleasure, making 

their own choices about texts.

• All classes make time for a class story or novel. This encourages enjoyment of 

reading and also gives children the opportunity to hear expression, intonation 

and use of punctuation modelled to them. 



Our curriculum is ambitious and gives ALL learners the knowledge and cultural capital they 

need to succeed in life. We have taken a holistic approach to reading within school, placing it at 

the heart of everything that we do. This approach of equity reflects our determination to give 

ALL our pupils, particularly the most disadvantaged, the knowledge and experience to 

accumulate the cultural capital necessary to succeed in life in modern Britain and beyond. 

Our curriculum is coherently planned and sequenced. We believe that it is the right of every 

child to have access to an exciting, engaging and innovative English curriculum which enables 

and empowers children’s written and oral communication and creativity. A high quality English 

curriculum should develop children’s love of reading. We aim to inspire an appreciation of our 

rich and varied literary heritage and a habit of reading widely and often.

The books and poetry that we will use in school are carefully chosen to give our pupils 

experience of rich and exciting vocabulary. We have carefully constructed a reading diet for our 

pupils that is ambitious and that will immerse them in a rich literary heritage, reflecting the 

best that has been thought and said. Our reading curriculum is designed to empower, engage 

and encourage children to develop a love of reading. 

We recognise the importance of cultivating a culture where children take great pride in their 

writing can write clearly and accurately and adapt their language and style for a variety of 

purpose and audiences.

We want to inspire children to be confident in the arts of speaking and listening, so that they 

can engage fully in discussions and debates.

We believe that a thorough grasp of literacy skills is crucial for full access to the rest of the 

curriculum and that it gives children the tools to participate fully as a member of society. 

We are determined for ALL learners to reach their full potential, and for our pupils to know 

more and remember more. We adapt our planning to address misconceptions, gaps in 

knowledge and forgotten knowledge.



Implementation



Planning - When planning what to teach when, we refer to the agreed long term 
plans. In this way we can ensure that the skills and knowledge being taught and 
acquired are sequential and cumulative, in order not to overload Working Memory. 

Planning ensures that a learning unit is coherent and cumulative, rather than a 
disjointed series of activities. When planning, staff will consider the following 
questions – Why this? Why now? We are concerned with what children are learning 
not what they are ‘doing.’ It is about building up knowledge and skills.  This is 
reflected on the front page of our English planning where choices about the order to 
teach knowledge/skills.

We make clear decisions about the most appropriate and effective skills needed for 
the chosen genre, purpose and audience. In this way we ensure that we present the 
subject matter clearly, promoting appropriate discussion. We will build up pupil’s 
knowledge and understanding, progressively moving students towards deeper 
understanding. Our aim is for pupils to know and remember more over time. 

We will use higher order questioning (Blooms) and content domain based question, 
for reading, to direct the learners’ understanding systematically. 

Whilst we make use of some bought ‘schemes’ to support our work in English, we 
use these with caution and with regard to the content and needs of our schools. Jane 
Constantine unit plans are used to inform our planning in writing, we adhere to our 
agreed 3 week unit planning for English.



Learning Objectives
We carefully considered the use of daily learning objectives, considering their impact on learning and why
we were using them daily. 
We made the decision to share the ‘bigger picture’ of our learning objectives over as unit of writing with 
Pupils at the start of a learning journey, sharing ands discussing what we would be learning and why
These learning objectives would then be referred to and built upon in a sequence, rather than broken 
down each day, without pupils seeing any connections in their learning.

A typical learning journey would look like this.



Reading
Guidelines

*Refer to reading curriculum to ensure that children are exposed to high quality 
texts that exemplify the use of the GPV elements being taught – what technical & 
compositional
effects has the writer used?

Reading skills are ‘taught not caught’ – the skills must be explicitly modelled and 
taught

Explicit teaching of decoding skills – how to tackle unfamiliar words, different 
strategies

to use  and resources that can support reading – model this.



The National Curriculum for English (2014) aims to ensure that all pupils:

• read easily, fluently and with good understanding 
• develop the habit of reading widely and often, for both pleasure and 
information 
• acquire a wide vocabulary, an understanding of grammar and knowledge of 
linguistic conventions for reading, writing and spoken language. 

Reading underpins children’s access to the curriculum and it clearly impacts on 
their achievement. There is considerable research to show that children who 
enjoy reading and choose to read benefit not only academically, but also socially 
and emotionally.
To be able to read, children need to be taught an efficient strategy to decode 
words. That strategy is phonics. It is essential that children are actively taught 
and supported to use phonics as the only approach to decoding. 

Phonic decoding skills must be practised until children become automatic and 
fluent reading is established. Fluent decoding is only one component of reading. 
Comprehension skills need to be taught to enable children to make sense of what 
they read, build on what they already know and give them a desire to want to 
read. Reading increases children’s vocabulary because they encounter words 
they would rarely hear or use in everyday speech. Furthermore, children who 
read widely and frequently also have more secure general knowledge. 



Early Reading 
Children need to be given regular opportunities to apply the phonics they 
have learned to reading fully decodable books. 

Our reading practice sessions take place at least three times a week. Each 
reading practice session needs to have a clear focus, so that the demands 
of the session do not overload the children’s working memory.

The reading practice sessions have been designed to focus on three key 
reading skills: 
• decoding 
• prosody – reading with meaning, stress and intonation 
• comprehension – understanding the text.

**Prosody - The rhythmic and intonational aspect of speech that manifests 
as expressive reading. It comprises timing, phrasing and intonation, and 
helps to convey meaning and add ‘life’ to reading.



Non-negotiables for Reading 

• Reading skills are not caught, they are taught – explain to pupils which reading 
skill they are using ands why – How will this help them to develop as a reader 
(meta-cognition) → Refer to ‘Reading Gems’ questions. ‘Reading Gems’ are used 

to plan questions and to refer to during guided and shared reading session so that 
children are aware of the reading skill that they are developing and why that 
particular skill is important to their development as a reader. Staff will link the 
Reading Gems to the appropriate content domains and share these with pupils

• Pupils must have been exposed to culturally an vocabulary rich texts that excite 
and motivate them. Ask yourself as a teacher – Why am I using this particular 
text? What do I want them to get from it?

• Explain your choices to the class – why have you chosen this text? 
• Because of the gaps in reading ability because of school closures we may still 

need to model decoding skills.
• Our consistent school approach is whole class reading. We plan carefully (with 

direct reference to the content domains). 
• In Key Stage One the focus is on learning to read, applying phonic knowledge and 

learning to read CEW words. Reading skills also include the content domains for 
Key Stage One so that children are developing their skills as a reader and are able 
to gain a deeper understanding of the text. 

• In Key Stage Two the focus is on reading to learn. We model expression and 
intonation when reading aloud. We plan discussion which encourages deep 
discussion about author choice’s and their impact. We also model skills of 
inference, prediction, summarising etc. to support children when answering 
questions independently.



Substantive knowledge 

In reading, substantive knowledge is the ability to decode and sight 

read words. This allows children opportunities to read for pleasure, 

including reading and reciting poetry, and develop their vocabulary. 

Children are then able to apply their knowledge of reading strategies 

to comprehend a range of texts. In writing, substantive knowledge 

is the ability to effectively plan, draft, and construct writing for 

different purposes. When constructing writing, this involves 

knowledge of structural, grammatical and linguistic features as well 

as knowledge of handwriting and spellings. Through deliberate 

practice, this substantive knowledge becomes automatic and fluent 

leading to mastery and an alteration of the long term memory.



Disciplinary knowledge 

In reading, the disciplinary knowledge is the interpretation and comparison of themes and 

conventions, using text to back up arguments and discussions and evaluating the intentions of 

the author (see reading rationale). 

To reach these goals, we have;

• A well-organised and engaging library which has a large variety of books to engage and 

interest our reader. 

• Reading buddies are established throughout school to allow pupils to share their love of 

reading and to discuss what they have read in a relaxed and encouraging environment.

• We run a weekly reading challenge which requires children to read outside of school at last 

5 times a week.

• We run a weekly reading challenge which requires children to read outside of school at last 

5 times a week.

• All classrooms have an exciting and inviting ‘Reading Nooks’‘ so that children have a calm 

and relaxing space in which to enjoy reading. 

• All classes take time out of the day for children to read for pleasure, making their own 

choices about texts.

All classes make time for a class story or novel. This encourages enjoyment of reading and 
also gives children the opportunity to hear expression, intonation and use of punctuation 
modelled to them. 



We teach reading in school in distinct strategies:

• Shared Reading

• Guided reading

• Independent reading

The actual ‘teaching’ of reading will be planned and delivered in shared and guided reading 
sessions.

The skills and attitudes taught in these sessions will be practiced and applied in independent 
reading. We recognise that guided reading is very much a ‘bridge’ between shared and 
independent reading. 

We will take account of the ‘Key Skills in Reading’ when planning these sessions, and of the 
content domains from the end of Key Stage tests as we feel that these promote good reading 
skills.



Shared Reading

Shared reading  provides an opportunity for the teacher to model fluent, expressive reading for 
the whole class, as well as modelling taking account of punctuation. Shared reading is different 
to Guided Reading in that the text will usually be too complex for pupils to access without 
support. Also  it is used to support pupil’s writing  skills too. This stage is used to expose pupils 
to high quality examples of the text type/genre that will be taught in writing. 

The role of the teacher is crucial in explicitly encouraging children to start to unpick the writer’s 
craft and to begin to gather ideas for writing, and to ensure they are secure in their knowledge 
and understanding of structure and language features of each text type.  The text used during 
shared reading could be a film trailer, a photograph, sculpture or based on a real or imaginary 
experience.  The text used will be carefully chosen to engage and enthuse children. 

Whole class reading is carried out using a rich and broad variety of texts, to teach the English 
curriculum objectives. The children become familiar with the text through drama and spoken 
language so that all children can then access the text and even read specific sections despite it 
being a challenging text for the children to read independently. 

Vocabulary, grammar and punctuation objectives are taught and exemplified through shared 
reading so that the children can ‘see’ what these abstract aspects look like in a concrete form. 
Children also act as ‘reading detectives’ to retrieve information from the text, predict and infer. 
This is modelled by the teacher to begin with. 

Shared reading is an ideal opportunity to help children to develop a wider vocabulary, 
understand why words are spelt in a particular way, and to use talk as a vehicle to explore their 
own responses to text. This type of discussion can be reinforced during guided reading and 
writing sessions. During the planning of shared reading sessions, teachers should refer to the 
content domains for reading. Children will be taught about Tier Two and Tier Three vocabulary. 



Guided Reading

We have moved away from grouped guided reading. We believe that whole class guided reading 
means that ALL children are immersed in the same high-quality literature and the discussions that 
these texts provide. Teaching the whole class instead of groups means that all pupils read with the 
teacher more often, moving faster through longer texts and benefitting from the teacher’s expert 
explanations, modelling, questioning and feedback. Reading sessions will be pitched high, while 
providing scaffolding to allow all pupils to access the text and practise reading and responding in 
challenging ways.

These are our guidelines for whole class guided reading:

1) All children should be in mixed attainment pairs/groups, so as to allow for frequent, 
paired discussions – It is essential that less confident readers are exposed to the high-quality 
reasoning of more confident readers and become part of these discussions.

2) The text chosen should provide a clear challenge for all members of the class – the text 
should contain rich, challenging vocabulary which can be discussed.

3) When reading, the teacher should model good use of intonation, movement, volume 
and expression – children will pick up on good reading styles from the teachers’ performance 
and they will start to emulate this on their own.

4) Teachers should be actively monitoring pace, so as to ensure high levels of engagement 
throughout the lesson – reading and listening to reading for long periods of time can be 
mentally taxing for some children. Interspersing longer stints of reading with paired discussions 
and independent follow up tasks is vital.

5) Explain to the children which reading skill they are developing, what that skills is and how 
that skill helps them to become a better reader. Refer to the Reading gems ladders for the skills 
that go with each reading skill.

6) Follow up/Questioning - Ensure that all pupils are exposed to the same rich vocabulary, but 
that the questions asked are differentiated (Use Reading Gems question Stems)



Independent Reading – Year 2 onwards

We believe that regular individual reading is vital for building reading stamina and 
fluency. This is the opportunity for the children to practice and apply the skills that 
they have been taught in shared and guided reading sessions at a level 
appropriate to their reading attainment.  It is also where they will develop their 
fluency.

The reading scheme is arranged from lilac to dark red book bands and stored 
centrally. (see attached sheets). Books used during EYFS and KS1 are carefully 
matched so that children can practise and apply what they are being taught in the 
phonics sessions. This guidance must be strictly adhered to. 
Once children have completed the reading scheme, they must complete a ‘Reading 
Challenge’ which suggests authors and classics for them to read. We feel that this 
gives more direction than just ‘free readers.’

Reading Plus
In Key Stage 2, all children will read online regularly at home and at school. 
Reading Plus allows children to read interesting and stimulating texts in a multi-
media way, then they answer questions based on the content domains. Reading 
Plus is proven to improve both fluency and understanding/comprehension. Staff 
are able to track progress in either fluency or comprehension and to determine a 
‘reading age’ and Lexile ability.



Guided Reading – Suggested Planning Guidance

Session
1

Explore
Teach

Practice 

Piece of text to be introduced to the class. Teacher to explain why this text has been 
chosen. Give children time to read it independently, to a partner etc. so that they are 
reading. Recap strategies for reading unfamiliar words.  (SEN adaptation pre-teach – this 
text could have already been shared with a pupil)
Ask pupils to underline/highlight any words where they are unsure of the meaning. Discuss 
meaning of words and how the meaning could be changed with different words. Use paired 
talk to discuss synonyms that could enhance meaning etc. 
As a group, give children the next paragraph etc. and give them reading roles and ask 
them to spend sometime discussing the text, in their roles and then feedback to the class. 
Could use jigsawing techniques as an alternative.

Session
2

Recap the previous session briefly – what can the children recall? Introduce the next piece 
of text for the children to read independently (pre-teach with a TA if needed). Brief 
discussion about the meaning of any words, how the punctuation affects reading etc. then 
plan questions for children to answer – retrieval, prediction, inferring etc. Teacher to plan 
questions using whole school reading comprehension progression and content domains, 
model how to infer, predict etc. Reading Gems must be used This can be done in reading 
journals or orally, but pupil MUST be asked questions that reflect the skills they are 
improving. Plan questions using whole school reading comprehension progression and 
content domains. Ensure that questions are differentiated according to the need of the 
pupils – exposure to the same high quality text, but differentiated questioning.

Session
3/4

Recall skills/knowledge taught this week. Look at text from previous day/new piece of text 
to read independently (where appropriate) with questions to answer to answer 
independently (SAT/PIRA) style with time to stop and discuss and  answers with teacher 
modelling where in the text to find the answer. These must be recorded in a reading 
journal.

Friday
Session

5

Cultural Capital
Poem of week guided reading (from agreed list) – Reading a poem and answering 
questions. Time to reflect on learning, discuss responses to questions. Discuss any 
misconceptions and teacher to model where answers can be found. Build up a collection 
of poems that pupils know off by heart and can practise reciting. 



Key Stage One – Content Domains

1a) 

Draw on knowledge of vocabulary to understand texts

1b)

Identify/explain key aspects of fiction and non-fiction texts, 

such as characters, events, titles and information

1c)

Identify and explain the sequence of events in texts

1d)

Make inferences from the text

1e)

Predict what might happen on the basis of what has been read



Key Stage Two – Content Domains

2a) 

Give/explain the meaning of the words in context

2b)

Retrieve and record information/identify key details from fiction and non-

fiction

2c)

Summarise main ideas from more than one paragraph

2d)

Make inferences from the text/explain and justify inferences with evidence 

from the text

2e)

Predict what might happen from details stated and implied

2f)

Identify/explain how information/narrative content is related and 

contributes to meaning as a whole

2g)

Identify/explain how meaning is enhanced through choice of words and 

phrases

2h)

Make comparisons within a text



Reading Gems

• We will use Reading Gems to make it explicit to the children which reading 
skill we are working on, what that skill looks like in practise and how this skill 
will help them to be better readers.  

• Reading Gems question stems will be used to model how to answer 
questions in shared and guided reading.

• Ladders (KS1 and KS2) explain the skills/techniques for each content 
domain.



Sequential Comprehension 
Skills 

Overview for
Shared and 

Guided Reading



Retrieval, Inference 
and Deduction

Language and
Organisational 

Features

Viewpoint and 
Connections



Sequential Reading Skills Overview

R
e
c
e
p

ti
o

n
Retrieval, Inference and 

Deduction
Language and Organisational 

Features
Viewpoint and Connections

Listen attentively and respond 
to what they hear with 
relevant questions, comments 
and actions when being read to 
and during whole class 
discussions and small group 
interactions
(ELG – Listening, Attention and 
Understanding)

Use and understand recently 
introduced vocabulary during 
discussions about stories, 
non-fiction, rhymes and 
poems and during role-play
(ELG – Comprehension) 

Make use of props and 
materials when role playing 
characters in narratives and 
stories.
(ELG – Creating with 
Materials)

Demonstrate understanding of 
what has been read to them by 
retelling stories and narratives 
using their own words and 
recently introduced 
vocabulary.
(ELG – Comprehension)

Invent, adapt and recount 
narratives and stories with 
peers and their teacher
(ELG – Being Imaginative 
and Expressive)

Anticipate – where appropriate 
– key events in stories
(ELG – Comprehension)

Offer explanations for why 
things might happen, making 
use of recently introduced 
vocabulary from stories, non-
fiction, rhymes and poems 
when appropriate;
(ELG – Speaking)



Sequential Reading Skills Overview

Y
e
a
r

O
n

e
Retrieval, Inference 

and Deduction
Language and
Organisational 

Features

Viewpoint and 
Connections

To answer questions in 
discussion with the 
teacher.

To discuss word 
meanings and link to 
words they already 
know.

To link what they 
have read or hear 
read, to their own 
experiences.

To make simple 
inferences.

To discuss particular 
features of texts e.g. 
story language, use of 
fonts, text features and 
language features.

To make simple 
plausible predictions
about an unknown story 
using the front cover 
and the title.



Sequential Reading Skills Overview

Y
e
a
r

T
w

o
Retrieval, Inference 

and Deduction
Language and
Organisational 

Features

Viewpoint and 
Connections

To answer questions 
and make some 
inferences.

To discuss why words 
are effective in context.

To make links 
between the book 
they are reading and 
other books they have 
read.

To explain what has 
happened so far in what 
they have read.

To identify a few basic 
features of organization 
in non-fiction texts, 
such as sub-headings.

To know that writers 
have viewpoints and 
purposes.

To make a plausible 
prediction about what 
might happen on the 
basis of what has been 
read so far.

To use a content, index 
and glossary to locate 
information.

To summarise what has 
happened in a story so 
far.



Sequential Reading Skills Overview

Y
e
a
r

T
h

r
e
e

Retrieval, Inference and 
Deduction

Language and Organisational 
Features

Viewpoint and Connections

To ask questions to improve 
their understanding of the text.

To discuss words and phrases 
that capture the reader’s 
interest and imagination.

To identify themes and 
conventions in a wide range 
of books, including 
underlying themes and 
ideas.

To quote directly from the text 
to support thoughts and 
discussions. 

To identify non-fiction text 
types by identifying their 
language features.

To begin to identify 
differences between a wider 
range of fiction.

To identify main ideas drawn 
from more than one paragraph 
and summarizing these.

To comment on the author’s 
choice of language and its 
effect on the reader and the 
images and atmosphere it 
creates.

To emphasise with different 
characters’ points of view in 
order to explain what 
characters are thinking/feeling 
and the way they act.

To explain the meaning of 
ambitious words read in 
context.

To discuss how characters are 
built up from small details and 
recognise how a character is 
presented in different ways, by 
referring to the text.

To comment on the purpose of 
paragraphs/chapters.

To predict what might happen 
from details stated and 
implied.

To identify main ideas drawn 
from more than one paragraph 
and summarizing these.



Sequential Reading Skills Overview

Y
e
a
r

F
o

u
r

Retrieval, Inference and 
Deduction

Language and
Organisational Features

Viewpoint and 
Connections

To identify and comment on 
author’s choice of language 
where it is used to create 
mood, build tension or paint 
a picture through dialogue, 
action and description.

To discuss words and
phrases that capture the 
reader’s interest and 
imagination, including 
figurative language. 

To identify the point of 
view from which a story is 
told and how it affects the 
readers’ response.  
(author’s bias)

To use quotations and text 
references to support ideas 
and arguments. 

To compare the structure of 
different stories to discover 
how they differ in pace, 
build up, sequence, 
complication and 
resolution.

To explore comparisons 
and alternatives that have 
occurred in the text (e.g. 
a different ending), 
referring to the text to 
justify ideas.

To draw inferences such as 
inferring characters’ 
feelings, thoughts and 
motives from their actions, 
and justifying inferences 
with evidence.

To discuss and evaluate 
how authors use language, 
including figurative 
language, considering the 
impact on the reader.

To identify and explain 
the difference between 
fact and opinion.

To identify main ideas from 
more than one paragraph.

To identify how language,
structure and presentation 
contribute to meaning.

To use inference and 
deduction skills to discuss
messages, moods, feelings 
and attitudes using clues 
from the text.

To begin to identify the 
purpose, audience and 
organization of different 
fiction/non-fiction texts 
and evaluate the success of 
each of these elements.



Sequential Reading Skills Overview

Y
e
a
r

F
iv

e
Retrieval, Inference and 

Deduction
Language and

Organisational Features
Viewpoint and 
Connections

To draw inferences and 
justify these with evidence 
(characters’ feelings, 
thoughts and motives.

To identify and evaluate the 
purpose, audience and 
organization of different 
texts.

To discuss the message a 
text has about our 
society, cultures or 
traditions from the past.

To predict what might 
happen using evidence from 
the text.

To discuss the difference 
between literal and 
figurative language and the 
effects on the reader.

To make comparisons 
within and across books.

To summarise the main 
ideas drawn from more than
one paragraph.

To explain the structural 
devices an author has used 
such as flashbacks.

To identify and discuss 
themes and conventions 
in and across a wide 
range of writing.

To begin to refer and quote 
from the text to answer 
questions

To identify how language, 
structure and presentation 
contribute to meaning.

To identify explicit and 
implicit points of view in 
texts.

To discuss how a character 
can be seen in different 
ways, depending upon how 
an author chooses to 
portray them.

To retrieve, record and 
present information from 
non-fiction books.

To infer messages, moods, 
feelings and attitudes across 
a text.



Sequential Reading Skills Overview

Y
e
a
r

S
ix

Retrieval, Inference and 
Deduction

Language and Organisational 
Features

Viewpoint and Connections

To refer and quote from the 
text to answer questions.

To recognise and explain how 
the author makes different 
language choices and how 
this affects the reader.

To discuss how the 
historical, social or cultural 
context of a text can affect 
its meaning and how this 
can change over time.

To ask questions to improve 
their understanding.

To discuss and evaluate how 
authors use language 
(including figurative 
language) considering the 
impact on the reader.

To make comparisons within 
and across books.

To draw inferences and justify 
these with evidence 
(characters’ feelings, thoughts 
and motives)

To discuss a range of 
organisational features and 
how they contribute to the 
effect of the text (change of 
viewpoint, organize 
information to compare and 
contrast).

To identify and discuss 
themes and conventions in 
and across a wide range of 
writing.

To predict what might happen 
from details stated and 
implied.

To discuss and explain the 
organization of a variety of 
texts (presentational 
features, cohesion within 
paragraphs)

To identify explicit and 
implicit points of view in 
texts and begin to unpick 
and evaluate them.

To summarise the main ideas 
from more than one paragraph.

To recognise the use of irony 
and comment on the authors’ 
intent.

To discuss and evaluate the 
purpose and audience of 
different texts. 

To evaluate the relationships 
between characters and how 
behavior impacts on the story.



Fluency



Fluency

The Reading Framework - Developing Fluency – Fluent decoding allows us 
to understand what we read. Because the reader has gained accuracy and 
automaticity in word reading, the brain’s resources are available to focus 
on lifting the meaning from the page: connecting the words, sentences 
and text. As children gain fluency, their motivation increases: they start 
to enjoy reading more and are willing to do more of it. 
Fluency: speed and accuracy 
Researchers generally define and measure fluency in terms of the number 
of words read correctly per minute. Accuracy as well as speed influences 
fluency; it is not just about the speed at which a child reads. The national 
curriculum refers to pupils reading words comprising the year 1 GPCs 
‘accurately and speedily’, reflecting this concept of fluency.
Fluency gives the reader the choice to read at a speed that allows for 

comprehension and can be adapted to the purpose of the reading. 
Beginner readers, however, do not have a choice about speed because 
they are still engaged in decoding the words on the page. 
Children do not pass through a magic barrier and suddenly become fluent. 
There is no point in children reading speedily if the words they read are 
wrong – for example, if they read ‘place’ for ‘palace’. Equally, accuracy on 
its own is not useful, unless they can read at sooner they see beyond the 
word as consisting of a series of letters to decode and can focus on what 
it means.



Fluency

However, practising to gain automaticity in decoding needs to focus on 
accuracy. This means children must first work out a word by sounding 
and blending. Most of them have to do this several times before they can 
read it accurately ‘at a glance’. Re-reading a text, therefore, gradually 
increases the number of words in it that they can read ‘at a glance’. 
Urging children to read at speed will not increase their fluency: they can 
read only at the speed they can decode. 

Recognising familiar words ‘at a glance’ 
Some children can decode a word by sounding and blending once; later, 
whenever they come across the same word, they read it ‘at a glance’. 
Most children, however, have to decode a word several times in different 
contexts before it becomes familiar enough to read ‘at a glance’. Children 
with poor short-term memories need to practise decoding a word many 
more times before they can read it ‘at a glance’. Children learn to read 
words ‘at a glance’ more easily if, when they first decode a word by 
saying the sounds and blending them, they know what it means: the 
written word is a label for what the spoken word represents. A child 
therefore might be more likely to read ‘dog’ ‘at a glance’ than ‘cog’, and 
‘splash’ rather than ‘stash’. The more words children can read ‘at a 
glance’, the sooner they see beyond the word as consisting of a series of 
letters to decode and can focus on what it means.



Fluency Rubric

1 2 3 4

Expression and 
Volume

Reads in a quiet voice 
as if to get words 
out.  The reading 
does not sound 
natural like talking to 
a friend.

Reads in a quiet 
voice.  The reading 
sounds natural in part 
of the text, but the 
reader does not 
always sound like 
they are talking to a 
friend.

Reads with volume 
and expression.  
However, sometimes 
the reader slips into 
expressionless 
reading and does not 
sound like they are 
talking to a friend.

Reads with varied 
volume and 
expression.  
The reader sounds 
like they are talking 
to a friend with their 
voice matching the 
interpretation of the 
passage.

Phrasing Reads word-by-word 
in a monotone voice.

Reads in two or three 
word phrases, not 
adhering to 
punctuation, stress 
and intonation.

Reads with a mixture 
of run-ons, mid 
sentence pauses for 
breath, and some 
choppiness.  There is 
reasonable stress and 
intonation.

Reads with good 
phrasing; adhering to 
punctuation, stress 
and intonation.

Smoothness Frequently hesitates 
while reading, sounds 
out words, and 
repeats words or 
phrases.  The reader 
makes multiple 
attempts to read the 
same passage.

Reads with extended 
pauses or hesitations.  
The reader has many 
“rough spots.”

Reads with occasional 
breaks in rhythm.  
The reader has 
difficulty with specific 
words and/or 
sentence structures.

Reads smoothly with 
some breaks, but 
self-corrects with 
difficult words and/ or 
sentence structures.

Pace Reads slowly and 
laboriously.

Reads moderately 
slowly.

Reads generally at an 
appropriate rate 
throughout reading.

Reads at an 
appropriate 
conversational pace 
throughout the 
reading.



Writing
& GVP

Guidelines



Non-negotiables for Writing

• Pupils must have access to a WAGOLL – examples of what you are asking them 
to do – making the abstract into concrete. This should be annotated to draw out the 
particular aspects that you wan to see in their writing. 
• Children be exposed to high quality texts – not personally pre-prepared texts – pupils 

MUST MUST MUST see how an expert has done what they are going to do in order to 
establish high expectations.

• We must use the agreed sequence of teaching – children learn new knowledge about a 
grammar, punctuation or vocabulary aspect of writing and have chance to practice that 
new knowledge in an isolated context (no worksheets), then they are exposed to high 
quality, vocabulary rich text so that they can see the new technical writing knowledge 
that they have learnt in use in writing. They can father understand why a writer chooses 
these techniques and the decisions that they make in order to achieve the effects that 
they want – THIS IS A CONSCIOUS DECISION BY AN AUTHOR – Pupils need to know 
this and experience it.

• Work through ‘The Writing Sequence’ – explain each stage to the children as you are in 
in  - What are we doing? Why are we doing it?

• Use of a ‘Writing Journal’  for pupil to capture ideas, words and phrases and have it at 
their fingertips. 

• We MUST slow down the writing process for our children. Writing has been the biggest 
casualty from school closure – stamina and writing knowledge have been dealt a blow. 
We need to compensate for this by offering a rich and exciting writing curriculum.  We 
need to give them opportunity to orally rehearse what they want to write, editing 
verbally as they go – writing smaller sections that are read, re-reads, discussed and 
edited before they go on.



Teachers make professional choices about the most effective pedagogical 
approach to use. Our agreed, consistent approaches to the teaching of writing 
are shared and modelled writing. In any of these strategies, the teacher will 
model skills to be taught so that abstract concepts are made more concrete 
(Piaget). SPaG elements will be modelled in these sessions; there will be 
discussion and questioning about the effect of certain grammatical choices, so 
that children can progress to make these decisions independently.

The choice of text type is important, but it is only a vehicle to allow pupils to 
practice and apply the grammar and punctuation skills. The four main reasons to 
write are;
• Writing to Entertain
• Writing to inform
• Writing to Persuade
• Writing to Discuss

* We use Jane Considine writing units to inform our planning an subject content 
and on GVP objectives through sentence stacking, in line with our long term, 
sequential planning – we follow our agreed approach to teaching writing (see 
flow chart) but we choose appropriate sentence stacking and WAGOLLs to use 
from JC that are appropriate to the needs of our class and context. 



Modelled Writing

This is sometimes called ‘demonstration writing.’ Where the teacher shows the 
children how writers work e.g. thinking aloud, stopping and starting, ‘having a go’, 
making mistakes, changing things, reading and re-reading, editing and checking for 
full stops and capital letters. Modelled writing is the ‘Blue Peter’ approach. It should 
be used for new things or for difficult things.

This is where pupils observe an ‘expert’ modelling what they will be asked to do later.

Model writing by ‘thinking aloud’ about;
• What to write
• How to start
• How to choose and link relevant information
• How to present information and ideas
• How to write a new text form
• How to ‘have a go’ at a spelling or an idea 
• How to use classroom resources e.g. word banks, wall displays, prompt cards etc. 

After modelling, always go over main teaching points to give children a clear 
reference point for their own writing. The teacher will always model the learning 
objective so that the children have a concrete example.



Shared Writing 

Shared writing is the joint construction of the text between teacher and children, either in 
the whole class session or in small group work. As the teacher acts as scribe, the children 
are freed to concentrate on the compositional aspects (rather than transcriptional) of the 
work and to contribute a wide range of ideas. During shared writing the focus of the 
teaching should be on specified learning objectives. This is to share with the children so it 
involves the children by drawing on their contributions for writing – words, sentences, 
ideas.

• Shared writing is the next step on from modelling – it is ‘now we’ll have a go together’.
• The teacher  
• Scribes in front of the children; 
• focuses children on thinking about what needs to be done next – check plan, re-read, use 

target, refer to model;
• helps children generate lots of ideas and then select the most powerful, orally rehearsing 

and rereading, making judgements;
• sifts contributions – challenges if contributions are weak; 
• maintains pace so that there is a creative buzz;
• sets ‘progress’ challenges, e.g. ‘now to show how he feels, let’s try using a ‘fronted 

adverbial  starter’;

Shared writing balances demonstration and children’s contributions.



Sentence Stacking 
Mastery of the fundamentals of grammar is vital for fledgling writers, 
who need to understand the basics before they can begin to manipulate 
sentence constructions for effect.

"The Write Stuff" follows a method called "Sentence Stacking" which 
refers to the fact that sentences are stacked together chronologically and 
organised to engage children with short, intensive moments of learning 
that they can then immediately apply to their own writing. An individual 

lesson is based on a sentence model, broken in to 3 learning chunks. 

Each learning chunk has three sections:
Initiate section – a stimulus to capture the children’s imagination and 
set up a sentence.
Model section – the teacher close models a sentence that outlines clear 
writing features and techniques.
Enable section – the children write their sentence, following the model.

Children are challenged to ‘Deepen the Moment’ which requires them to 
independently draw upon previously learnt skills and apply them to their 
writing during that chunk.



Live/Reactive Marking in writing

Research into feedback has indicates that faster feedback is more valuable to students 
because learners find it easier to improve if their mistakes are corrected quickly (Education 
Endowment Foundation). 

We believe that live marking promotes a rich dialogue which enables the teacher to talk to the 
children on an individual basis and find out how the learning is going. It allows the teacher to 
give immediate feedback on success and the opportunity to discuss further areas for 
improvement. The teacher can also pick up on any mis-conceptions and use this as a teaching 
point for the rest of the class. If there is a common issue that several children are struggling 
with the teacher could work with these children together instantly.

• Children grouped according to needs (clustering needs)
• A mini lesson within a lesson.
• Known as ‘precision intervention.’

The teacher might:
• Work with children who are below the level of the majority of children in the class to 

reinforce key objectives covered in whole-class sessions, reinforcing phonic and spelling 
strategies.

• Work with children who are above the level of the majority of the class to challenge and 
extend their writing.

• Work with children who have completed some independent writing, responding to their 
work and guiding them to make improvements or corrections.

• Use the opportunity to extend and challenge more-able groups of children;

Self-assessment → Writing Non-negotiables.



Non-Negotiables in Writing

Each year group has a set of agreed writing non-negotiables. 

These are aspects of SPaG that will be developed throughout the year and will be 
used to ensure that all pupils are aware of what is the minimum expectation for 
each piece of writing in their year group. These will  be used for self and peer 
marking so that pupils can set meaningful targets for themselves and others. 
Targets can be set for the next piece of writing. Also, pupils can be taught to edit
(purple) and improve/revise (yellow) their writing.



Reading as writers, writing as readers

Prior to planning their own composition, children will be exposed to 
examples of texts that are similar to that which they will write. Pupils 
need to be able to explore the structure, vocabulary, grammatical devices 
and punctuation that may be used for particular purposes. It is important 
to provide children with more than one opportunity to explore a 
particular text type. They should be given time to critique the work of 
their peers and well-known authors. This will provide them with the 
knowledge and the skills to make informed choices in their own writing.
Prior to writing non-fiction, pupils will explore the layout and the 
particular language used for that text type, such as, causal conjunctions 
in explanations.
Prior to writing narrative, pupils should explore the varied ways that 
authors develop characters, settings and plot, focusing on the vocabulary 
used for description and dialogue. Adults will draw attention to the 
language and grammatical devices that create atmosphere, build 
suspense and engage the reader, using purposeful choice of vocabulary.

This is where pupils will be exposed to the use of ‘The Writer’s Toolkit’ so 
that they can see the effects of a particular technique and make choices 
about the desired effect in their own writing.



Substantive Knowledge

In writing, substantive knowledge is the ability to effectively plan, draft, and 

construct writing for different purposes. When constructing writing, this involves 

knowledge of structural, grammatical and linguistic features as well as knowledge 

of handwriting and spellings. Through deliberate practice, this substantive 

knowledge becomes automatic and fluent leading to mastery and an alteration of 

the long term memory.

Disciplinary Knowledge

In writing, it is the ability to evaluate and edit text and apply substantive 

knowledge to effectively write for a range of purposes. It is not only demonstrating 

fluency when using different devices in writing, but it is the ability to ‘write with 

the ear’; to hear what the reader would, and make choices based on effectiveness 

and coherence. In both reading and writing, it is the process of thinking critically 

and creatively using the automaticity of substantive knowledge.

We use high quality texts and encourage the children to read as writers and to 

write as readers. 

Children will be exposed to high quality teaching, including modelling and shared 

writing to enable them to see how writing develops and to hear the decisions that 

writers make as they are working. 



Example structure

Each unit of writing will consist of learning over 3 weeks. Although pedagogical processes will 
be 
detailed for each lesson, staff have the professional scope to make adjustments where they 
feel necessary. For example, if more than one lesson is needed to further embed a skill then 
this can be done.

There is no expectation that each stage of the learning process will have  written 
outcome, However, there is an expectation that each stage of the learning process 
will be evident in books. 

There is an expectation that the learning environment will reflect what is being 
taught at that time so that children can use it to enhance their learning and 
encourage their independence. 



Three Week 
Writing Unit



1. First skill of the
Learning Journey

Consider the purpose of the 
writing for this learning 
journey – Is it writing to 
inform, entertain, persuade or 
discuss. Share this with the 
class.
Focus on the first skill that the 

children will be applying in this 
unit. This must come from the 
long term planning and should 
be referred to as ‘Writing 
Tools.’ It is vital that children 
understand the purpose of the 
tool they are using and the 
desired effect. Based on the 
skill taught, pupils will practice
and rehearse this skill out of 
context, therefore not 
overloading working memory.

Use professional judgement 
if another session is needed.

2. Second skill of the
Learning Journey

Focus on the second skill that the 
children will be applying in this 
unit. This must come from the long 
term planning and should be 
referred to as ‘Writing Tools.’ It is 
vital that children understand the 
purpose of the tool they are using 
and the desired effect. Based on 
the skill taught, pupils will 
practice and rehearse this skill out 
of context. 
Use professional judgement if 
another session is needed.

4. WAGOLL/Text
Now that children have 
a better understanding 
of the text 
type/writing tool, look 
at it in practice. Pupils 
need to see how an 
‘expert’ uses the 
writing tools they have 
been learning about.
Look at the features of 
this writing with some 
high quality text and a 
WAGOLL – explain how 
to ‘read like a writer.’

See guidance on layout 
of this lesson.

5. Sentence Stacking Lesson 
Teachers will refer to Jane Considine 
units to select appropriate sentences 

stacking lessons which complement the 
grammar, vocabulary and punctuation 

being taught in this unit.
Sentence stacking lessons will build upon 

pupil’s knowledge, and allow them to 
apply the new knowledge/skill that they 
have been taught, in  a shorter piece of 
writing without the overload of other 

writing aspects to consider.

3. Third skill of the
Learning Journey 

(optional)
Focus on the third skill that the 
children will be applying in this 
unit. This must come from the 
long term planning and should 
be referred to as ‘Writing 
Tools.’ It is vital that children 
understand the purpose of the 
tool they are using and the 
desired effect. Based on the 
skill taught, pupils will practice
and rehearse this skill out of 
context. 
Use professional judgement if 

another session is needed.

7. Sentence Stacking Lesson 
Teachers will refer to Jane Considine 
units to select appropriate sentences 

stacking lessons which complement the 
grammar, vocabulary and punctuation 

being taught in this unit.
Sentence stacking lessons will build upon 

pupil’s knowledge, and allow them to 
apply the new knowledge/skill that they 
have been taught, in  a shorter piece of 
writing without the overload of other 

writing aspects to consider.

6. Sentence Stacking 
Lesson 

Teachers will refer to Jane 
Considine units to select 
appropriate sentences 
stacking lessons which 

complement the grammar, 
vocabulary and punctuation 

being taught in this unit.
Sentence stacking lessons 

will build upon pupil’s 
knowledge, and allow them 

to apply the new 
knowledge/skill that they 

have been taught, in  a 
shorter piece of writing 

without the overload of other 
writing aspects to consider.



9. And 10. Planning
Children need to understand where planning 
fits into the writing sequence. What is the 
purpose of planning? Pupils need high quality 
modelling of how to use different planning 
formats (chosen to support purpose of 
writing). For some genres it may be necessary 
to model note taking. 
This may take a couple of sessions.

11 and 12. First Draft
Before the first draft is 
completed, teachers must lead a 
shared or modelled writing 
session(use professional 
judgement to decide). It is 
important to refer to WAGOLLs 
and to their planning as well as to 
any agreed success criteria/non-
negotiables. This can be done 
over a couple of sessions.

13. Edit/Improve
Pupils independently and/or 
collaboratively (self and peer 
assessment as per our 
assessment policy) read back 
through work. They will either 
edit – correct errors or 
improve – make better word 
choices, improve sentence 
structure. Pupils will be 
improving their work against 
an agreed success criteria, 
focusing on the use of the new 
skills/knowledge taught and 
relevant, previously embedded 
knowledge. 
This stage will need modelling 
and scaffolding.

14 and 15. Final Draft
Must be completed at the end of each unit  and must include edits 
and improvements. It is vital that children understand that this is 
not just copying up work in their best handwriting. Model to the 
children how we should continue to improve our work as we write 
mentally, rehearsing sentences in our heads. This is so self 
improving and on going editing becomes second nature to the 
children. When modelling how to make continuous  
improvements, it is important to modelling thinking out loud so 
children can ‘see’ and understand why you are making these 
changes. Use non=negotiables marking for this

This can take a couple of sessions. 

8. Sentence Stacking Lesson 
Teachers will refer to Jane Considine 
units to select appropriate sentences 
stacking lessons which complement the 
grammar, vocabulary and punctuation 

being taught in this unit.
Sentence stacking lessons will build 

upon pupil’s knowledge, and allow them 
to apply the new knowledge/skill that 
they have been taught, in  a shorter 
piece of writing without the overload 
of other writing aspects to consider.



Progression in 
Writing

Plan/Draft/Edit



Writing Progression

Planning Drafting/Writing Editing

EYFS • Write recognisable letters, 
most of which are correctly 
formed;

• Spell words by identifying 
sounds in them and 
representing the sounds with 
a letter or letters;

• Write simple phrases and 
sentences that can be read by 
others.

Year 1 • saying out loud what they are 
going to write about 

• composing a sentence orally 
before writing it .

• sequencing sentences to form 
short narratives 

• re-reading what they have 
written to check that it makes 
sense 

• discuss what they have written 
with the teacher or other pupils 

Year 2 Consider what they are going 
to write before beginning by: 
• planning or saying out loud 

what they are going to write 
about 

• writing down ideas and/or key 
words, including new 
vocabulary 

• encapsulating what they want 
to say, sentence by sentence 

Develop positive attitudes 
towards and stamina for 
writing by: 
• writing narratives about 

personal experiences and 
those of others (real and 
fictional) 

• writing about real events 
• writing poetry 
• writing for different purposes 

Make simple additions, 
revisions and corrections to 
their own writing by: 
• evaluating their writing with the 

teacher and other pupils 
• re-reading to check that their 

writing makes sense and that 
verbs to indicate time are used 
correctly and consistently, 
including verbs in the 
continuous form 

• proof-reading to check for 
errors in spelling, grammar and 
punctuation [for example, ends 
of sentences punctuated 
correctly] 



Writing Progression

Planning Drafting/Writing Editing

Year 3 
and

Year 4

Plan their writing by:
• discussing writing similar to 

that which they are planning to 
write in order to understand 
and learn from its structure, 
vocabulary and grammar 

• discussing and recording ideas 

Draft and write by: 
• composing and rehearsing 

sentences orally (including 
dialogue), progressively 
building a varied and rich 
vocabulary and an increasing 
range of sentence structures 
(English Appendix 2) 

• organising paragraphs around a 
theme 

• in narratives, creating settings, 
characters and plot 

• in non-narrative material, using 
simple organisational devices 
[for example, headings and 
sub-headings] 

Evaluate and edit by: 
• assessing the effectiveness of 

their own and others’ writing and 
suggesting improvements 

• proposing changes to grammar 
and vocabulary to improve 
consistency, including the 
accurate use of pronouns in 
sentences 

• proof-read for spelling and 
punctuation errors 

Year 5 
and 

Year 6

Plan their writing by: 
• identifying the audience for 

and purpose of the writing, 
selecting the appropriate form 
and using other similar writing 
as models for their own 

• noting and developing initial 
ideas, drawing on reading and 
research where necessary 

• in writing narratives, 
considering how authors have 
developed characters and 
settings in what pupils have 
read, listened to or seen 
performed 

Draft and write by: 
• selecting appropriate 

grammar and vocabulary, 
understanding how such 
choices can change and 
enhance meaning 

• in narratives, describing 
settings, characters and 
atmosphere and integrating 
dialogue to convey character 
and advance the action 

• précising longer passages 
• using a wide range of devices 

to build cohesion within and 
across paragraphs 

• using further organisational and 
presentational devices to 
structure text and to guide the 
reader [for example, headings, 
bullet points, underlining] 

Evaluate and edit by: 
• assessing the effectiveness of 

their own and others’ writing 
• proposing changes to vocabulary, 

grammar and punctuation to 
enhance effects and clarify 
meaning 

• ensuring the consistent and 
correct use of tense throughout a 
piece of writing 

• ensuring correct subject and verb 
agreement when using singular 
and plural, distinguishing between 
the language of speech and 
writing and choosing the 
appropriate register 

• proof-read for spelling and 
punctuation errors 



Phonics
Guidelines



Phonics and Early Reading

ELG – Word Reading
• Say a sound for each letter in the alphabet and at least 10 

digraphs;
• Read words consistent with their phonic knowledge by sound-

blending; 
• Read aloud simple sentences and books that are consistent with 

their phonic knowledge, including some common exception words. 



Daily phonics lessons in Reception and Year 1
• We teach phonics for 30 minutes a day. In Reception, we build from 10-minute lessons, with 

additional daily oral blending games, to the full-length lesson as quickly as possible. Each 
Friday, we review the week’s teaching to help children become fluent readers. 

• Children make a strong start in Reception: teaching begins in Week 2 of the Autumn term.
• We follow the Little Wandle Letters and Sounds Revised expectations of progress:

o Children in Reception are taught to read and spell words using Phase 2 and 3 GPCs, 
and words with adjacent consonants (Phase 4) with fluency and accuracy.

o Children in Year 1 review Phase 3 and 4 and are taught to read and spell words using 
Phase 5 GPCs with fluency and accuracy. 

Daily Keep-up lessons ensure every child learns to read
• Any child who needs additional practice has daily Keep-up support, taught by a fully trained 

adult. Keep-up lessons match the structure of class teaching, and use the same procedures, 
resources and mantras, but in smaller steps with more repetition, so that every child 
secures their learning.

• We timetable daily phonics lessons for any child in Year 2 or 3 who is not fully fluent at 
reading or has not passed the Phonics Screening Check. These children urgently need to 
catch up, so the gap between themselves and their peers does not widen. We use the Little 
Wandle Letters and Sounds Revised assessments to identify the gaps in their phonic 
knowledge and teach to these using the Keep-up resources – at pace.  

If any child in Year 3 to 6 has gaps in their phonic knowledge when reading or writing, 
we plan phonics ‘catch-up’ lessons to address specific reading/writing gaps. These 
short, sharp lessons last 10 minutes and take place at least three times a week. 

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf


Agreed Key Features of Effective Phonics Teaching 
(Through the English Hubs Programme) 

Seven features of effective phonics practice Through the English Hubs 
Programme, seven key features have been identified as characterising 
phonics teaching in highly successful schools, no matter which 
validated programme is being used. These are: 

• direct teaching in frequent, short bursts 
• consistency of approach 
• secure, systematic progression in phonics learning 
• maintaining pace of learning 
• providing repeated practice 
• application of phonics using matched decodable books 
• early identification of children at risk of falling behind, linked to the 
provision of effective keep-up support.



1. Direct teaching in frequent, short bursts 

Phonics is a specific, defined body of knowledge. Children learn this most 
effectively if we use direct teaching. Phonics is also powerful knowledge. It opens 
up the potential of reading and so much other learning, too. Children are at an 
advantage if they are taught phonics efficiently and as early as possible in their 
learning journey. Considering the young age of the children, regular short bursts 
of direct teaching are most effective, although these do not necessarily need to be 
of a particular duration. 

Delivery through Little Wandle Letters and Sounds Revised.
In the programme, all lessons involve direct teaching and the accompanying ‘How 
to’ videos model this. The daily lessons follow the weekly content grids. Each 
lesson generally takes 15–30 minutes, depending on the age and stage of the 
children being taught



2. Consistency of approach 

This covers two aspects: 
• consistency of delivery from all teachers and teaching assistants 
• consistency in the learning approaches experienced by children. 

Delivery is through Little Wandle Letters and Sounds Revised.
To support the necessary consistency, it is recommended that: 
• all teachers watch the ‘How to’ videos 
• all teachers refer to the ‘Prompt cards’, in preparation for teaching 
• each school appoints a dedicated Reading Leader, who is responsible for 
coaching teachers, monitoring provision, gathering data and ensuring that all 
teachers are trained • senior management monitors phonics teaching, with a focus 
on consistency.



3. Secure, systematic progression in phonics learning

It is essential for progression in phonics learning to cover: 
• all the phonemes of English words 
• correct pronunciation of the phonemes 
• all commonly occurring grapheme-phoneme correspondences (GPCs) 
• the correct formation of all graphemes 
• blending for reading 
• segmenting for writing 
• the sequenced learning of appropriate tricky words. 

The programme must establish a clear sequence that enables children to begin to read and 
write simple words, phrases and sentences as early as possible. It must then, systematically 
and cumulatively, work towards children being able to decode any unknown words in age 
appropriate texts by the time they complete the programme

Delivery through Little Wandle Letters and Sounds Revised 
The programme provides a full progression through all commonly occurring GPCs, working from 
simple to more complex, and taking into account the frequency of their occurrence in the most 
commonly encountered words. At each appropriate stage, the lesson templates guide teachers 
through the learning of GPCs, the formation of graphemes, blending for reading, segmenting for 
writing, and reading and writing simple sentences. The weekly content grids map the 
introduction, practice and application of each GPC, alongside the controlled learning of tricky 
words. Providing the content grids are followed carefully, they ensure the secure, systematic 
progression required.



4. Maintaining pace of learning 

Children need to learn to read as quickly as reasonably possible, so they can move from 
learning to read to reading to learn, giving them access to the treasure house of reading. Their 
progress must include reaching national standards by the required times, for example in the 
Phonics screening check. This means they should successfully cover the full phonic progression 
over the timespan of the school’s programme so the pace of learning needs to reflect this. 
However, this needs to be balanced by our understanding (backed by recent research) that 
children do not cope well if they have to learn too many new things at the same time. Pace of 
learning is therefore also about spacing out new learning to avoid overload, and to allow time 
for repetition and consolidation, so that learning becomes fully embedded in long-term memory. 
Optimum pacing is a balance between these two considerations. 

Delivery through Little Wandle Letters and Sounds Revised

In Little Wandle Letters and Sounds Revised, the weekly content grids map each element of 
new learning to each day, week and term for the duration of the programme. The pace allows 
for full coverage of all aspects of the progression, in a cumulative way, without adding too many 
elements of new learning at any one time. It also allows for significant periods of practice, 
consolidation and revision. For full effectiveness, it is therefore important that neither teaching 
nor learning are allowed to drift too far behind the pace set. Equally, it will be unhelpful for the 
set pace to be exceeded, as this is likely to result in overload for many children. Any temptation 
to leave out periods of consolidation and revision should also be resisted. 



5. Providing repeated practice 

The ultimate goal of teaching phonics is that children read fluently, recognising most words 
instantly and using phonics to decode any unknown words. This means that phonics knowledge 
needs to be embedded in long-term memory so that its application becomes automatic. 
Repeated, spaced practice is by far the most effective way of transferring knowledge from short-
to long-term memory. Effective phonics teaching offers repeated practice at the point of learning 
and returns to practise the same elements again at intervals over an extended period. Practice 
makes permanent. The consistent experience of effective schools using the major programmes 
is that children do not find repeated practice tedious as long as they are engaged with the 
learning process. 

Delivery through Little Wandle Letters and Sounds Revised 

The programme builds repeated practice into all lessons, as modelled in the ‘How to’ videos. The 
lessons then return several times to further practise and consolidate learning. It is important 
that teachers do not shy away from repeated practice or curtail it for fear of becoming tedious. 
This does not happen if children are fully engaged in the learning. Little Wandle Letters and 
Sounds Revised promotes children’s engagement in learning through: • teacher energy and 
enthusiasm • extensive interaction between teachers and children in lessons • generous praise 
and encouragement • building on and celebrating success.



6. Application of phonics using matched decodable books 

All major phonics programmes use fully decodable reading books for children to practise and 
apply phonic knowledge. It is an expectation of the Department for Education and Ofsted, and 
a requirement of the National Curriculum. More importantly though, it gives children the vital 
opportunity to practise the phonic skills they are learning without the distraction of words they 
have not yet learned to decode. To be effective, it is essential that decodable books: 
• are exactly matched to the phonics progression of the programme used 
• present only words made up of GPCs learned to that point • include tricky words only as they 
are introduced in the programme 
• are used exclusively when children are practising reading and not mixed in with books that 
are not fully decodable at the child’s level. 
Of course, teachers should read and share a wide range of non-decodable quality 
children’s books with their class. 

Delivery through Little Wandle Letters and Sounds Revised 
The programme includes application with decodable books as an essential stage of the teaching 
sequence. 



7. Early identification of children at risk of falling behind, linked to 
the provision of effective keep-up support 

In effective schools, high expectations drive the pace of learning and success built for all 
children by identifying those having difficulty very early on. These children are then provided 
with sufficient additional support to help them keep up. This involves: 
• simple but effective continuous assessment, both informal and more formal 
• regular progress reviews for all children 
• methods of informal support understood by all teachers and teaching assistants, and 
implemented as soon as necessary 
• systems for formal support clearly established and implemented as soon as necessary 
• plans and materials for effective support readily to hand and taught well. 

Delivery through Little Wandle Letters and Sounds Revised 
The ‘Keep-up’ and ‘Assessment’ sections of the programme provide: 
• teacher guides with full support for one-to-one keep-up sessions for children in Reception, 
Year 1 and beyond • ‘How to’ videos to support one-to-one and group teaching 
• templates and weekly grids for daily additional blending practice lessons 
• six termly assessments for each year group 
• assessment guides that help teachers identify next steps for teaching, advice on how to fill 
any gaps in learning, and include links to appropriate keep-up materials for children who need 
urgent additional support.



How to ensure 100% participation 

All children should take part in high-quality phonics sessions. For some of the 
time, the teacher should teach directly. All the children should participate by 
listening and responding, and by practising and applying what they are learning. 
We believe that it is vital that all children fully participate in every phonics lesson so that 
they reach their full potential.

We ensure this by making sure that we; 

• Position focus children (children who may need additional support) in your eyeline to 
ensure you can check their participation. 
• Direct additional adults to the children they will be supporting. They should be trained in 
how to provide effective scaffolds. 
• Ensure all children in the class face you directly and can clearly see the grapheme and 
word cards. 
• Sit at a child-friendly height so you can see how well the children are participating, and 
so they can see the cards



Long Term 
Phonics 

Overviews



Reception –
Autumn 1

Phase 2 graphemes New tricky words

Week 1 s a t p

Week 2 i  n  m  d

Week 3 g  o  c  k is

Week 4 ck e  u  r I

Week 5 h  b  f  l the

Reception –
Autumn 2

Phase 2 graphemes New tricky words

Week 1 ff ll ss   j put  pull  full  as

Week 2 v  w  x  y and  has  his  her

Week 3 z   zz   qu   ch
(words with s added at the end 

– hats)

go no  to  into

Week 4 sh th ng  nk she   push  he  of

Week 5 words with s /s/ added at the end 
(hats sits) 

words ending s /z/ (his) and with s 
/z/ added at the end (bags)

we be  me



Reception –
Spring 1

Phase 3 graphemes New tricky words

Week 1 ai ee igh oa

Week 2 oo oo ar or was   you  they

Week 3 ur ow  oi  ear my by   all

Week 4 air  er
Words with double letters  dd mm  bb  

tt gg  pp  ff

are sure  pure

Week 5 Longer words

Reception –
Spring 2

Phase 3 graphemes New tricky words

Week 1 Review Phase 3 taught last half 
term

ai ee igh oa oo ar or  ur ow  oi  ear

Review all taught so 
far

Secure spellingWeek 2 Review Phase 3 – er air
Words with double letters

Week 3 Words with two or more 
digraphs

Week 4 Longer words
Words ending in –ing

Compound words

Week 5 Longer words 
Words with s in the middle /z/s

Words ending –s words with –es at end /z/ 



Reception –
Summer 1

Phase 4 graphemes New tricky words

Week 1 Short vowels CVCC said  so  have  like

Week 2 Short vowels CVCC CCVC some come  love   do

Week 3 Short vowels CCVCC  CCCVC  
CCCVCC

Longer words

were here little says

Week 4 Longer words
Compound words

there when   what   
one

Week 5 Root words ending in:
–ing, –ed /t/, –ed /id/ /ed/ –est

out   today

Reception –
Summer 2

Phase 4 graphemes New tricky words

Week 1 Long vowel CVCC CCVC Review all taught so 
far

Secure spelling

Week 2 Long vowel  CCVC   CCCVC   CCV   
CCVCC

Week 3 Phase 4 words ending –s /s/ 
Phase 4 words ending –s /z/ 
Phase 4 words ending –es

Longer words

Week 4 Root word ending in:
–ing, –ed /t/, –ed /id/ /ed/, –ed /d/

Week 5 Root words ending in: 
–ing, –ed /t/, –ed /id/ /ed/ –est



Year One –
Autumn 1

Phase 3/4 graphemes 
review

Phase 5 GPCs

New tricky words

Week 1 Review Phase 3 GPCs
ai ee igh
oa oo ar
or ur oo

ow   ai ear

Review previous 
tricky words 

taught in 
ReceptionWeek 2 air er /z/ s –es

words with two or more digraphs 
e.g. queen thicker

Week 3 Phase 4: CVCC CCVC CCVCC CCCVC 
Phase 4 with long vowels

Week 4 Phase 5 
/ai/ ay play 

/ow/ ou cloud
/oi/ oy toy

/ee/ ea each

Week 5 Review Longer words



Year One –
Autumn 2

Phase 5 graphemes New tricky words

Week 1 ur/ ir bird 
/igh/ ie pie

/oo/ /yoo/ ue blue rescue
/yoo/ u unicorn

their
people

oh
your

Week 2 oa/ o go
/igh/ i tiger
/ai/ a paper

/ee/ e he

Mr
Mrs
Ms
ask

Week 3 ai/ a-e shake
/igh/ i-e time
/oa/ o-e home

/oo/ /yoo/ u-e rude cute

could
would
should

our

Week 4 ee/ e-e these
/oo/ /yoo/ ew chew new

/ee/ ie shield 
/or/ aw claw

house
mouse
water
want

Week 5 Grow the code:
/igh/ ie i i-e
/ai/ ay a a-e
/oa/ oa o o-e 

/ee/ e ie e-e ea
/oo/ /yoo/ ew u-e u ue



Year One –
Spring 1

Phase 5 graphemes New tricky words

Week 1 ee/ y funny
/e/ ea head

/w/ wh wheel
/oa/ oe ou toe shoulder

any
many
again

Week 2 igh/ y fly
/oa/ ow snow

/j/ g giant
/f/ ph phone

who
whole
where

two

Week 3 l/ le al apple metal
/s/ c ice

/v/ ve give

school
call

different

Week 4 u/ o-e o ou some mother young
/z/ se cheese

/s/ se ce mouse fence
/ee/ ey donkey

thought
through
friend
work

Week 5 Grow the code:
/oo/ u ew ue u-e ui ou oo fruit soup

/ee/ ea e e-e ie ey y ee
/s/ c se ce ss

/z/ se s zz
/oa/ ow oe ou o-e o oa



Year One –
Spring 2

Phase 5 graphemes New tricky words

Week 1 ur/ or word
/oo/ u oul awful would

/air/ are share
/or/ au aur oor al author dinosaur 

floor walk

once
laugh

Week 2 ch/ tch match
/ch/ ture adventure

/ar/ al half*
/ar/ a father*

because
eye

Week 3 or/ a water
Schwa in longer words: different 

/o/ a want
/air/ ear ere bear there

Week 4 ur/ ear learn
/r/ wr wrist

/s/ st sc whistle science 
Schwa at the end of words: actor

Week 5 c/ ch school
/sh/ ch chef

/z/ /s/ ce se ze freeze



Year One –
Summer 1

Review Phase 5 graphemes
Phonics Screening

New tricky words

Week 1 ay play
a-e shake
ea each

e he

Week 2 e pie
i-e time

o go
o-e home

Week 3 ue blue rescue
ew chew new
u-e rude cute

aw claw

Week 4 ea head
ir bird

ou cloud
oy toy

Week 5 i tiger
a paper

ow snow
u unicorn

Week 6 h phone
wh wheel
ie shield
g giant



Year One –
Summer 2

Phase 5 graphemes New tricky words

Week 1 ai/ eigh aigh ey ea eight straight grey 
break

/n/ kn gn knee gnaw
/m/ mb thumb

/ear/ ere eer here deer

busy
beautiful

pretty
hour

Week 2 zh/ su si treasure vision 
/j/ dge bridge 
/i/ y crystal
/j/ ge large

move
improve
parents

shoe

Week 3 /sh/ ti ssi si ci 
potion mission mansion delicious

Week 4 or/ augh our oar ore 
daughter pour oar more

Review

Week 5 Review



Year 2 - Statutory Spelling Objectives Overview

Term 1 Term 2 Term 3

Revision from Y1 – Suffixes

-Adding the endings -ing, -ed and -er to 

verbs where no change is needed to the 

root word.

-Adding -ing, -ed, -er, -est and –y to 

words of one syllable ending in a single 

consonant letter after a single vowel letter

-Adding -er and-est to adjectives where 

no change is needed to the root word

-Adding the endings -ing, -ed, -er,-est 
and -y to words ending in e with a 
consonant before it. (hiking, hiked, 
hiker)
- Adding -es to nouns and verbs
ending in y (flies, tries, replies, babies)
-Adding –ing, -ed, -er, -est, and –y to 
words of one syllable ending in a single 
consonant letter after a single vowel letter 
(patting, patted, humming, hummed, 
fatter, fattest, runner, runny)
- Adding -ed, -ing, -er and -est to a root 
word ending in -y with a consonant before 
it (copied, copier, happier, happiest)
- The suffixes -ment, -ness, -ful, -less 
and –ly (enjoyment, sadness, careful, 
badly, merriment, happiness, 
penniless)

Revision from previous term

-The /dʒ/ sound spelt as ge and dge at the 

end of words, and sometimes spelt as g 

elsewhere in

words before e, i and y (badge, edge, age, 

change, gem, giant)

- The /s/ sound spelt c before e, i and y 

(race, ice, cell, city, fancy)

- The /n/ sound spelt kn and (less often) 

gn at the beginning of words  (knock, 

know, knee, gnat)

- The /r/ sound spelt wr at the beginning of 

words (write, written, wrote, wrong)

- The /aɪ/ sound spelt y at the end of 

words (cry, fly, dry, reply)

- The /ɔ:/ sound spelt a before l and ll (all, 

ball, call, walk, always)

-The /ʌ/ sound spelt o (other, mother, 

nothing, Monday)
-The /i:/ sound spelt ey (key, donkey, 
chimney)
-The /ʒ/ sound spelt s (television, 

treasure, usual)

-The /o/ sound spelt a after w and qu

(want, watch, quantity, squash)

-Apostrophes for contractions (didn’t, 

hasn’t, I’ll, couldn’t)

Revision from previous terms

-Homophones and near homophones –
(there/their, see/sea, to/too/two, 
be/bee, here/here)

- The possessive apostrophe

(singular nouns) (Megan’s, the girl’s, the 

man’s)

-Words ending in tion (station, fiction, 

motion)

- The /l/ or /əl/ sound spelt le at

the end of words (bottle, apple, little)

- The /l/ or /əl/ sound spelt el at

the end of words (camel, tunnel, squirrel, 

tinsel)

- The /l/ or /əl/ sound spelt al at

the end of words (pedal, metal, hospital, 

animal)

-Words ending il (pencil, fossil, nostril)
-The/ɜ:/sound spelt or after w (word, 

worm, world, worth)
-The /ɔ:/ sound spelt ar after w (war, 

warm, towards)



Spelling 
Guidelines



Non-negotiables for Spelling 

• Spelling objectives are organised onto long term plans (Y2 – Y6) to ensure that the 
teaching of spelling is cumulative and seqwential.

• Spelling has been negatively impacted by school closures and MUST be a daily priority 
in schools

• Spelling skills are taught not caught.
• We must explicitly teach spelling skills and knowledge using our agreed sequence of 

teaching for spelling. This sequence has been put together using established research 
about the most effective ways to teach spelling and MUST be adhered to

• Daily spelling lessons must teaching agreed patterns from the recovery curriculum 
information (this was gained from book scrutinies and spelling performance in tests and 
so MUST be addressed).

• The spelling of CEW words is very weak throughout school. This was a priority before 
lockdown and is an even bigger priority now.

• The spelling of CEW words must be taught – look at patterns, look at what makes this 
word tricky.

• There must be daily lessons focussing on a small number of CEW words over a few 
days. Children must be enabled, through deliberate practice, to rehearse and recall 
these words a number of times and  in different ways throughout the week. These 
words can be used in quizzes, dictations and recalls and when a child can spell them 
correctly, they can be highlighted in their kung fu spelling booklet. If they are unable to 
spell them correctly, they can be used as personalised spellings for the children , but the 
whole class will need to be exposed to a few more new words to keep the momentum 
going. 



Spelling Coverage

• What is being covered and why → Why this? Why now?

• What do children already know about this rule/pattern? What is their prior knowledge? Are 

there any misconceptions that need addressing?

Review/Recap/Revisit Teach Practice & Apply

Mon Use this time to 

recap/consolidate 

forgotten 

knowledge/misconceptions

/gaps in knowledge that 

you have seen in writing 

during the week.

What is the spelling rule or letter pattern? Discuss. What might be a 

common misconception about this pattern? Discuss. From our spelling 

policy use strategies such as chunking into syllables, analogy, 

etymology, morphology, mnemonics to teach this. 

Tues Ask children to recall what 

was taught in the previous 

session. Discuss – address 

any misconceptions. 

Introduce a group investigation/challenge where children work together 

and discuss the spelling rule/pattern and investigate it. 

Wed What have we learnt so far 

this week?

What are we certain 

about? What do we still 

need to work on?

Introduce a piece of text with some 

spelling errors in it. Choose words 

with this week’s pattern and also 

some words that children have been 

struggling with. Include some with 

spelling rules from previous weeks 

(to test long term memory) 

Correcting words 

Children have a copy of the piece 

of text and make corrections. 

Can they identify why these 

mistakes are made? 

Thurs Recall rules and patterns. Look at spelling rule and some 

words for the week. Discuss 

patterns and rules. Which rule has 

been applied to each word? Discuss.

Dictation

Dictation of words with the 

spelling pattern in.

Time to reflect on spellings and 

discuss errors/misconceptions. 

Address in future lessons. 



Karate 
White Belt Y1 – First 24 Common Exception Words 

Yellow Belt Extra high frequency words – Phase 4 and 5 

Orange Belt Y1 – Next 21 Common Exception Words 

Blue Belt Y2 – First 42 Common Exception Words 

Brown Belt Y2 – Next 22 Common Exception Words (+extra) 

Black Belt Challenge Words 

Ninja 
Apprentice Ninja Year 3 and 4  

Common Exception Words Junior Ninja 

Combat Ninja 

Warrior Ninja 

Kung Fu – Y3/4 Spelling Patterns  
Kung Fu Beginner y making an i sound       ou making an u sound 

ch making a k sound        ch making a sh sound 

sc making a s sound 

Kung Fu Fledgling -ure       -gue       -que 

Kung Fu Captain - ous       -sion 

Kung Fu Warrior -ssion       -tion        -ian 

Kung Fu Expert Prefixes 

Samurai 
Beginner Samurai Year 5 and 6  

Common Exception Words Fledgling Samurai 

Warrior Samurai 

Senior Samurai 

Shogun – Y5/6 Spelling Patterns 
Shogun Soldier -ible      -able     -ably     -ibly 

Shogun Cavalry -ough 

Shogun Captain -ant   -ance/-ancy   -ent   -ence/-ency 

Shogun Sensei -ial   -ious   ei after the c 

-fer (stressed and unstressed) 

Shogun Commander Silent letters 

Shogun General Challenge 

 



Working
Walls

Guidelines



Plan Write Edit

We are using our knowledge of grammar 
and punctuation to improve our writing.

Display examples of ch’s 
writing with these in

We are writing 
to …….

Annotated 
WAGOLL linking 
to knowledge on 

washing line.

Label the washing 
with new and prior knowledge, so 

that it becomes more than 

‘wallpaper’ and can be referred to.

Prior 
KnowledgeNew 

Knowledge

Recall



Reading

Our class story is ……..

The reading skills that we are 
improving is…

How can we improve this skill?

Spelling

Our spelling pattern/rule is
……..

Our CEW words are …..

Any rules or info to support the 
writing of this spelling pattern

Written by 
children

Examples of ch’s 
written answers to inference 

questions.

Examples of ch’s 
Dictations 

Our simmering 
pot - Words that 

we need to 

practise.



Impact



Reading

Externally

• Attainment in Reading is measured using statutory assessments at the end of Key Stage One and Two. 

These results are measured against the reading attainment of children nationally.

• Attainment in Phonics is measured by the Phonics Screening Check at the end of Year One.

• Children in EYFS will be observed throughout the year and given a final assessment by staff of emerging, 

expected or exceeding.

Internally

• Termly PIRA tests

• Reading Plus – attainment and progress analysed

• Book band being read compared to ARE

• Internal baseline and record keeping

Writing

Externally

• Attainment in Writing is measured using statutory assessments at the end of Key Stage One and Two. 

These results are measured against the reading attainment of children nationally

• End of KS1 and KS2 SPAG tests,

• Children in EYFS will be observed throughout the year and given a final assessment by staff of emerging, 

expected or exceeding.

Internally

• Termly Rising Stars spelling and Grammar, Punctuation and Vocabulary tests.

• No More Marking writing moderation.

• Internal assessment of writing against year group expectations. 


