Upper Nidderdale
Primary Federation

Early Years Foundation Stage

Intent, Implementation and Impact
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At Upper Nidderdale Primary Federation, we will all approach everything we do in the
CHAMPS way, helping every child flourish into a caring, confident and resilient young person
who has a love of learning and upholds our CHAMPS Values:

Community - Treat others as we would want to be treated ourselves

Hope - Giving confidence in what we can contribute and achieve together

Aspiration - Believe that we can be the best version of ourselves in all that we do

Mission - Living with purpose and commitment to making a positive difference
Perseverance — Not everything comes easily — keep trying to reach your goals and dreams
Shine - Let your light shine on yourself and others

This intent has been developed through the lens of a school vision:
Believe, Achieve, Inspire

As Rights Respecting schools, our intents are based around the following articles;

Article 23
You have the right to special education if you have a disability.
Article 28
All children have the right to a good quality education.
Article 29

All children have the right to an education that helps to develop their talents and
abilities.



INTENT



We believe that the Early Years Foundation Stage lays the foundation on which all
future learning is built.

We recognise every child is unique, and starting points vary. We strive to ensure every
child succeeds through nurturing professional relationships, purposeful observations
and strong home links. This, in partnership with an ambitious, diverse and exciting
curriculum ensures every child acquires the sequential knowledge and skills needed to
be a happy and confident Year One pupil.

Our aim is for each child to be curious, resilient, inspired and independent. It is
important our children have ownership of their learning with their own interests
carefully weaved into the ambitious curriculum to spark a true love of learning, both
indoors and out. As a result of this careful balance, we believe our children will enter
Key Stage One confident and independent.

We are aware that play, happiness and well-being is key to creating capable and
enthusiastic learners. We offer both indoor and outdoor provision that encompasses
dedicated zones for a wide range of learning focuses and subject strands. Children are
encouraged to act independently, problem-solve and always have a go! Our broad and
balanced provision offers something for everyone, allowing children to channel their
interests, alongside the opportunity of something new.

We believe in offering a balance of child-led and adult-led activities centred on the
seven areas of learning; Communication and Language, PSED (Personal, Social,
Emotional, Development), Physical Development, Literacy, Maths, Understanding the
World and Art and Expressive Design. We also endeavour to offer more than just a
curriculum, but experiences and memories that allow children to become hands-on
learners.

As a result, children develop emotionally, socially, physically and academically.



Spiritual, Moral, Social and Cultural Development (SMSC) in the Early Years

We recognise that personal development, spiritually, morally, socially, and culturally,
plays a significant part in children's ability to learn and achieve. We therefore aim to
provide an education that provides pupils with opportunities to explore and develop
their own values/beliefs, spiritual awareness, personal behavior, attitude towards other
people, understanding of their social/cultural traditions and an appreciation of the
diversity of other cultures.

Spiritual Development

As an EYFS setting, we will provide learning opportunities that will enable pupil to:
« Sustain their self-esteem in their learning experience.

« Develop their capacity for critical and independent thought

« Foster their emotional life and express their feelings

« Discuss their beliefs, feelings, values and responses to personal experiences.

« Form and maintain worthwhile, satisfying relationships.

« Reflect on, consider and celebrate the wonders of the world around them.

« Develop a sense of belonging.

Moral Development

As an EYFS setting, we will provide learning opportunities that will enable pupil to:
« Recognise the unique value of every individual.

« Listen and respond appropriately to the views of others.

« Gain the confidence to cope with setbacks and learn from mistakes.
- Take imitative and act responsibly with consideration for others.

« Gain the confidence to cope with setbacks and learn from mistakes.
« Distinguish between right and wrong.

« Show respect for the environment

« Make informed and independent judgments.

« Speak about difficult events such as bullying.




Social Development

As an EYFS setting, we will provide learning opportunities that will enable pupil
to:

eDevelop an understanding of their individual and group identity.

eParticipate in paired and group activities, taking turns and sharing.

eBegin to understand the need for social justice and a concern for the
disadvantaged.

eWork co-operatively and collaboratively.

eLearn an awareness of treating all as equals, and accepting people who are
different to them.

Cultural Development

As an EYFS setting, we will provide learning opportunities that will enable pupil
to:

eRecognise the value and richness of cultural diversity in Britain, and how these
influenced individuals and society.

eDevelop an understanding of their social and cultural environment.




Personal Development

As an EYFS setting we are committed to the personal development of our
children, enabling them to flourish. Our aim is for every child to be independent,
capable, and resilient in the face of challenge.

The Upper Nidderdale Primary Federation deliver the ‘My Happy Mind’
programme to provide every child with the tools to thrive in the modern world.
The programme is designed to build positive mental health, resilience and
wellbeing. All children are involved in the sessions which are taught 3 times a
week and are built around 5 modules:

Our federation also implements a sequential and carefully planned ‘Behaviour for
life’ curriculum, which begins in the early years. We believe this is essential in
preparing our children for a modern life that is rapidly changing. The children
are given the opportunity to focus on key characteristics; empathy,
perseverance, positivity, self-awareness and resilience, communication and
team work. Our CHAMPS values are made child-friendly through the use of
growth mind-set characters that the children can relate to through their school
life.

As a result of our behaviour curriculum and My Happy Mind sessions, we teach
young people to see things with perspective and understanding, to succeed and
fail, and have the ability to deal with both outcomes with a positive and
constructive mindset for life.



EYFS and Inclusion

“Inclusive provision is open and accessible to all and takes positive
action in removing disabling barriers so that ALL children can
participate.” (Charter for Children’s Play)

At The Upper Nidderdale Primary Federation, we also take this to
mean provision that is inclusive of all children without any
discrimination because of disability, social or economic background,
race, gender or ethnicity.

We adapt our teaching, provision, enhancements and interactions to
ensure all children have the best start in life.



IMPLEMENTATION



Teaching and Learning: A Sequential Curriculum

EYFS is the foundation of all learning, which means all subjects begin in the Early Years.

All subject intents begin in the EYFS. Subject leaders ensure they have a secure knowledge of how their
subject is taught and approached with in EYFS, allowing for a se?uential progression of vocabulary,
knowledge and skills through each child's school journey. All staff have clarity on what children must know
and when and are aware of how Early Years paves the way for future learning. We meet this expectation
through staff training, moderations including EYFS in all subjects, and the monitoring of EYFS from subject
leaders. Online learning journals can be accessed by subject leaders to inform their monitoring and
understanding of each child's progression in that learning area.

. The Early Years Leader shares planning with subject leaders, allowing them to see the key skills and
vocabulary taught within their subject. This is then brought to life through exciting, active and
dynamic learning experiences in adult-led sessions, and child-led provision activities ensuring
opportunities to model and revisit learning, so it sticks and becomes automatic.

. Phonics is taught sequentially through the Little Wandle programme.

. Maths is taught through a sequential long-term plan. The plan ensures the composition of each
number is given time and focus to allow for a deep understanding of each individual number. It also
ensure key areas such as measure and shape are taught.

. Literacy in EYFS follow the three-phase approach in the autumn term, and longer if necessary, and
moves to the five-phase approach later in the year. This allows for a deep focus on understanding,
early reading and early writing skills, progressing to prediction and comprehension, then onto
sentence writing.

. The NELI programme will be used from September 2026 to support the early language development
for all our learners

Our rich vocabulary curriculum for EYFS is included in all subject intents, mapping clear progression for
EYFS and beyond.



Teaching and Learning: Bringing the Curriculum to Life

. EYFS follows an ambitious and diverse curriculum designed by the EYFS team to encompass adult-
led inputs, early reading and phonics, and stimulating enhancements such as trips, visits and
experiences. Through the careful and strategic design of our curriculum, we ensure the unique
needs of our children are fulfilled, and their interests incorporated.

Daily Taught Sessions:

. Children access daily high-quality teaching for adult-led sessions focused on Maths, Literacy,
Communication and Language, and phonics.

. Phonics is taught following the DFE validated scheme Little Wandle

. These sessions are taught in short bursts every day, followed by provision activities addressing next
steps and key skills practice.

Weekly Taught Sessions:

. Subjects such as PSHE, PE, RE, Understanding the World, Art and Music are all taught each week
with an adult-led session as a whole class. Through carefully planned taught weekly sessions we
ensure a strong coverage of the curriculum, alongside maximum exposure to a wide range of skills
and subject areas. PE is taught by a PE specialist weekly.

Outdoor Education

«  We believe in providing children with the opportunity to learn both indoors and out. Through access
to outdoor provision, children can access learning on a larger, and more authentic scale providing
opportunities that are not limited by the classroom.

Provision:

«  Children have access to indoor and outdoor provision, whereby there are a variety of Iearnin_g?
opportunities covering the seven areas of learning. Children are encouraged to revisit the skills
being taught in adult sessions, whilst also building independence and imagination.



IMPACT



Assessment

Baseline

« All children will have a baseline assessment taken in the first few weeks of school life.
One of which will follow the government baseline.

« The other assessment will take the form of a discrete observation/assessment by the
class teacher. This is assessed against the development matters framework.

Formative Assessment:

« Children in the EYFS are continually observed and assessed. Termly, the assessments
against the development matters framework are assessed and logged on our
federation EYFS tracking system.

Summative Assessment:

« In the final summer term, children are assessed against the ELG’s from the EYFS
statutory framework. This is moderated within the federation and with the local
authority.



Assessment/Observations

We use Tapestry to create a pupil’s learning journey and will include evidence of
their progress against the objectives of Development Matters and the Early
Learning Goals. These will be added to by adults working in the EYFS. There will
be notes of observations, annotated photographs and half termly observations for
each child. Evidence and achievement of individual next steps will be also be kept.
Next steps planning will inform enhancements made to our continuous provision
areas.

Staff will use ‘post-it’ notes to make in the moment observations. These will feed
into next steps meetings. Short observations will be used to record the impact of
teacher focus session (particularly in phonics and Number). During each half term,
assessments for all areas of the curriculum will be updated on Insight to record
progress and identify any gaps in progress. Adaptions and focused support will be
put in place and the impact monitored.

There will be a half termly moderation of the evidence by subject leaders.

Parents in EYFS will be invited into school every term to share their child’s learning
journey and discuss their next steps.



Provision &
Environment
N
EYFS




“There are three teachers of children: adults, other
children, and their physical environment.”

Loris Malaguzzi

Provision planning in EYFS ensures that areas of provision are adapted to meet the needs
of different pupils (Why this? Why now? Who is it for?) — these come from deliberate
discussions about what each child needs and ensure effective provision is planned,
purposeful and aligned with curriculum goals.

Enhancements are planned based on next step observations made by staff and by
providing opportunities to revisit and consolidate previous learning.



The Environment as the ‘Third Teacher’

At The Upper Nidderdale Primary Federation, our continuous and enhanced provision
is aligned to curriculum goals and supports the children’s knowledge, vocabulary,
independence and recall.

Our classroom environments play a foundational role in the process of making
learning meaningful. They facilitate and empower children as they navigate open-
ended exploration of things that interest them. Children are seen as partners and
collaborators in their own education and the environment stimulates, provokes and
facilitates this learning.

The environment enables children to explore their own interests and learn from their
experiences. Teaching spaces are curated to be aesthetically pleasing without being
contrived. They are welcoming spaces that spark joy and a love of learning, and
where children are encouraged to collaborate, communicate, create, experiment and
explore.

As per our Environment Policy, classrooms are free from clutter, they are inviting and
exciting — see pictures for examples.
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Continuous
Provision



Continuous Provision

« Children access provision daily within their learning.

Continuous Provision-

« Provision areas are available to the children every day throughout the
year. Included in these areas are a core range of resources that children
can access all the time. The core offer is mapped throughout the year to
reflect progress in line with development and learning. This allows for
resources to be used in a way which promotes practice, consolidation and
experimentation.

« The resources and organisation of these, remains constant throughout the
year to allow for confidence in their use, and children can then develop
and extend their ideas and use over time. This is a permanent framework
for learning.



Continuous Provision Progression Overview 2026 -27

Autumn 1

Autumn 2

Spring 1 Spring 2

Summer 1 Summer 2

Reading/ Story telling

Traditional Tales: Uittle Red Riding Hood

Little Red
A Chair for Baby bear

Traditional Tales: Gcldilocks and the
Three Bears

Etickman

P, TRy Zoom - postry

Treditional Tales: The Magic Forridgs Fot Traditional Tales: Three Little Pigs

Treditional Tales: The Thres 6illy Goats
aruff

Traditional Tales: Jack and the Beanstalk

Rosie Revers Enginesr
Ada Twist Scientist

The velveteen Rabbit
The Tunnel

Mo Dragon in This Story
The Ezg
Mad About Minibeasts

Sally and the Limpst
The Lighthouse Keepers Lunch

Writing/ mark making

Phase 2 (then consclidation])
‘Wwhite boards and pens
Jumio pendils, chalks, pens, crayons, notebooks, clipboands
Large scale writing, individual lewer formation, CvC cards and picture prompts

Phase 2 and 3 (then consolidation)
wiord formation — GVC cards and pictures, label writing, captions,’ phrases
Begin writing books
Focus of pencil grip
orally compasing phrasss

Phased and 2,3 and 4 (consolidation)
‘word and sentence formation — develaping stamina
writing mare comiplex words
orally composing sentences and simple sentence structurs and punctustion

Maths

Place walus, counting, ordering to 5.
Composition within 5
Making patterns

subitising within 5.
1 Miore/ bess
Count verbally to 10
Comparing capacity

Nurmber bonds to 5
Additon — combining two groups
10's frames
Explore 30 shapes

Numier bonds to 10
Addition and subtraction to 10
Part-whole modals
Comparing waight

Hahing, sharing and doubling
Addition — counting on
Subtraction - counting back
Language of fime

0dd and even
Counting and comparing within 20
Comphex pattermns
hanipulating 20 and 30 shapes

Creative/ Making

Large scale mark making
Jumb pendils, paint brushes and crayons
Large box models, colowr mixing

smaller box modelling/ sculptures using clay, paper collags techniguss, oil pastels,
observational painting/ drawing
Colour mixing, folding, cutting, sticking

Fine motor skills- cotton buds, dots, fine paint brushes, oil pastels
Observationzl drewing,’ painting

Sand/ Mud Kitchen

Buckets and tools to manipulste sand
Explore wet and dry sand
Miing, stirring and scooping, notebooks, recipes, utensils, pans, trays
Digging for treasures

Uszing tools to mark make and make create psttems inthe sand — prompt cards
3and sculptures and sand art
Capacity and mass in mud kitchen
Midng, stiring and scooping, notebooks, recipss, utensils, pans, trays

Using tools to create sculptures and patterns, explore capacity and mass.
Create more complex sand structures.
Mixing natural materials (leaves, petals, ssads ato)
Mixing, stirring and scooping, notebooks, recipas, utensils, pans, trays
Castlas

Water

Exploring floating and sinking

How differant objects move in the water and how water moves other objects - water

whesls, funnels, pipsties
Collecting iterns using fishing nets

Collzcting items using fishing nets and tweezers
Matural and man-mada matarizls in water
‘Watering cans, pips systems, colanders, measuring cups

Caparity — jugs, bottles, cups, funnels, buckets
Spray bottles, adding paint/ dye/ ice and axplore effects
Create more complex pipe sequences to explone watsr flow
Under the 5ea

Dough/ Malleable

rtanipulating dough, pattern roflers, plastic scissors, cutters, dowgh disco

Maturzal materials, making pattzrns, cutting and slicing

Comparing length and size, adding smaller cbjects to add details (g5 syes or
features) more complex patterns, specific detsiled ivems — cakes with candles and
cherries

-l small werld 2vailablz all year with added Ut enhancements.

Sma” World People, animals, building blocks, natural materials, threading and sorting,
Construction Al rasources available all year with added Yty fine motor, gross motor enhancements.
_ 0 Utd oors Big blocks, tyres, planks, clipboards, writing materials, non-fiction books, tool baxes, work bench, hard hats and hiwiz,
Home
Home Homs Homs Castles Home
RD|e Plav Routines, getting ready, what 1 like or Doctors Ticket Office — Linked to How has .
hinibeast Explarsrs

Linked with PSED focus

don't like, what | look like, what | like to
wear

Responsibilities — caring for others and
linked to Healthy Me!

transport Changed over time?

People Who help Us

Seaside and Under the Sea

Qutdoors
Gross motor skills building
accuracy and strength

Running, jumping, hopping and skipping
STruCtures using cretes, tyres and blocks
Exploring textures g.g sand and soil
Bikes — using legs to balance

Throwing and catching
mowing larger objects — rolling, lifting,
dragging
Building mors complex structures —
boats, cars, dens, housss

Balancing- creating obstacle courses
taaking it challenging- tyras on thair
‘edges to go through etc

Refining accuracy in throwing and
catching, kicking into goals hoops
around cones.

Throwing distances into hoops, targsts

Refining all skills.
Creating own games to develop
fundamental skills
Building Castles

Refining all skills.
Creating own games to develop
fundameanaal skills
Batting and siming — keap up ralliss,
controlling the ball

Music and rhymes

Mursery Rhymes & Postry Journals
wiusical instruments, ibbons, bubbles
and scarves

Mursery Rhymes & Postry Journals
mausical instruments, ribbons, bubbles
and scarves

Mursery Rhymes & Postry Journals
wiusical instruments, ibbons, bubbles
and scarves

Mursery Rhymes & Postry Journals
niusical instruments, ribbons, bubbles
and scarves

Mursery Rhymes & Poetry Journals
wiusical instruments, ribbons, bubbles
and scarves

Mursery Rhymes & Postry Journals
niusical instruments, ribbons, bubbles
and scarves




Enhanced
Provision



Enhanced Provision

Enhanced provision in the EYFS refers to the additional, carefully chosen resources
or opportunities that practitioners add to their continuous provision to deepen, extend,
or challenge children’s learning.

It builds on what is already available every day, but adapts it to children’s emerging
interests, developmental needs, or curriculum goals.

Our continuous provision is enhanced daily/ weekly to meet the children’s individual next
steps, support a developing understanding of new concepts and vocabulary, support
comprehension of books being shared in class, and reflect the children's’ interests.

These enhancements are made following our EYFS *‘Next Steps’ meetings. In these
meetings, individual and groups next steps targets and identified and enhancements to
provision are identified, made and the impact reflected upon.



Benefits of Enhanced Provision:

Scaffolds and extends learning through deepening thinking — Enhancements
encourage children to explore concepts more deeply, practice skills in new ways,
and make connections across learning areas.

Responds to children’s interests and needs — Enhancements are based on
observations of children’s play, making learning more meaningful and motivating.
Encourages independence and problem-solving — New materials invite
experimentation, investigation, and decision-making, promoting autonomy.
Supports language and communication — Fresh resources prompt new
vocabulary, conversations, and storytelling opportunities.

Keeps the environment dynamic and inspiring — Regular enhancements maintain
curiosity and prevent areas from becoming stale.

Strengthens curriculum links — Enhancements can be aligned with themes,
books, or learning goals, helping children apply knowledge in meaningful
contexts.

- Not leaving learning to chance!



Enhanced Provision

By using enhanced provision,
children will continue on their
journey along the learning

The chance to
consolidate the learning

Some of the key benefits

continuum and begin to gain mmed that enhanced provision
some of the attributes that will

made in continuous

provides are: o
provision areas.

see them progress through the
areas of learning.

Versatlll.ty and i lsifisoie Qreater opport.unlty to
adaptability for differentiate tasks based introduce new ideas to
practitioners/teachers to | students without them

cater certain tasks s a!allltlgs ciE having to be formally
certain child.
taught.

according to interest.

A fantastic way for
children to take risks and

A great way for children
to re-visit some of their
learning skills.

experiment
independently without
fear of 'negative’
feedback.




Staff
Tralning



Training of Staff

EYFS is given opportunities to be a focus in staff meetings. This means
the EYFS Leader and team can share key updates, changes, documents
and information regarding EYFS. This is key for subject leaders to
understand their subject within the EYFS.

EYFS Leader provides EYFS staff specific training on areas such as
provision, adult interactions, and observation/assessment.

This training for both teaching staff and EYFS staff allow for increased
knowledge and understanding, which in turn allows for better
teaching, tracking of progress and interaction with children.




All staff have regular safeguarding training and also have weekly safeguarding
updates and refresher questions.
All our EYFS are trained in Paediatric First Aid.

Staﬁ must be aware of any allergles or
intolerances.

Prepare food in a way to prevent choking.

Children must be seated safelg whilst
eating.

PFA trained adult must be with the
children when they are eating.

Where possible, the adult should be facing
the children to observe safe eating



All staff have CPD sessions on the importance of effective interactions with
children. Our staff are supported to feel confident to enable all learners to develop
independence, resilience and self-regulations alongside developing and recall new
vocabulary, concepts and routines.

EYFS TA Prompt Card — Strong Foundations

$ Vocabulary & Language [ Early Reading & Phonics

*  What's the word you're thinking of? Tell me the first bit. « What sound can you hear at the start?
¢ Can you show me what this word means? «  Say the sounds... now blend.

*  Which new word could you use here? #» Point to a sound you recognise.

¢ Tell me a sentence using that word. ¢ What's the tricky part in this word?

*  What do you notice? What's another word for that? * What sound do you need next?

* Show me your pencil grip. « Show me with your fingers.

*  Where does this letter start? +  What can you see without counting?

*  Saythe sound as you write it. + Can you show it a different way?

*  Areyour tall letters tall? =  Which has more? How do you know?
* s your writing sitting on the line? *  What happens if we add one more?

@ Independence & Routines

*  What do you do first?

Where could you look to help you?

Show me what you remember from yesterday.
What's your plan?

Try it once more — you can do it.

Use prompts to build independence, fluency and recall — avoid over-helping; let children do the thinking.



Planning
For
Next Steps



At The Upper Nidderdale Primary Federation, we use our on-going observations

to carefully plan developmentally appropriate ‘next steps’ for all our

EYFS pupils. We use next steps planning to build on a child’s current skills, knowledge and
experience so that we can support them to make the best possible progress from their
starting point.

Assessment is an important aspect of EYFS education. Practitioners need to support
children’s learning and development by considering what they need to ensure a strong
foundation of vocabulary, number sense, early reading, communication and language and
early writing and transcription. This way, practitioners can determine what they need to learn
next to build upon this existing knowledge. Whilst this document uses the statements from
‘Development Matters’ to inform next steps, these ARE NOT to be used as a tick list. These
statements are to be used, and referred to, to ensure that all staff working in EYFS are
aware of where pupils are currently working at and what they need to do next.

We believe that the choice of a next step should be part of a bigger picture to support the
child’s holistic development. By using the Development Matters guidance, all stakeholders
are aware of each child’s needs.




Development Matters is used to ensure that pupils are on the right track with their
development, so that teaching may be tailored to meet individual needs, whether this is
consolidation or challenge.

Whilst we recognise that Development Matters is not statutory, we use it because it does
help to link together key themes of the Early Learning Goals into one core syllabus with clear
and sequential guidance.

It is important that EYFS staff;
« Know where each child is developmentally

« Know where each child is going developmentally.
 Choose small, achievable next steps.




Next Steps Meetings

At the Upper Nidderdale Primary Federation, we believe that, in order to plan next steps in
learning and ensure that good progress is made, all staff must have a secure grasp of the
current knowledge, understanding and skills of individuals and groups in the class.

Weekly ‘Next Steps’ meetings will be held with all EYFS staff present so that observations
and discussions about next step. These meetings will take place during school hours so that
these are a manageable process of deciding next steps without adding unnecessary tasks to
staff workload.

In some cases, the most appropriate next steps may be individual, or they may be next
steps for a group of children with similar needs. To ensure that children are progressing
towards the ELGs, staff will refer to the Development Matters guidance. We acknowledge
that whilst this guidance is not statutory, it does provide detailed information on the typical
steps that you may expect a child making progress through each age band towards the
ELGs.

We will discuss:

What did we expect children to learn?
What did they actually learn?

How do we know?

Who did not make progress? Why?
What will we adjust next week?




In Next Steps meetings, staff will discuss their observations of pupils. They will then choose
a next step that will help each child to deepen their learning and consolidate their mastery of
the chosen objective. Alternatively, staff may find that there is another statement that serves
as a natural next step.

Staff will be aware in these discussions, that children progress at different rates. For some
children, the next step may be a long-term goal, while other children will achieve their next
step much sooner. Staff will use their knowledge of each child, alongside the guidance when
deciding on the next step.

Next steps are often observed in the moment as staff interact with children in continuous
provision as well as in structured activities.

All staff will contribute to Next Steps meetings, but the teaching staff will ultimately decide
upon a next step for Maths, Literacy, Personal Development and one more step from a
chosen area of learning. These will be recorded on the agreed next steps pro forma, and all
staff will make notes from their observations, these will form the discussion for the next
meeting.




Next Steps Planning - Objective Led

Area of
Provision

Observations

Next Steps and
Enhancements

Impact of
Enhancement

C&L

Literacy

Maths

Personal
Development

Other focus
area




Ways that staff will support children with their Next Steps

Scaffolding

Practitioners will offer support to a child in order to help them to develop

Their skills , interest and understanding. As a child, becomes more confident, the scaffold
can be reduced until the child can achieve independently.

Practitioners will help to scaffold a child’s next steps through questioning, modelling
language and the use of ....

Extending a child’s interest

When observing a child, staff may notice that a child has a particular interest in something.
This may be a toy, a topic or a broader area of interest.

Their interest should be supported and developed. Practitioners can plan next steps around
the interest, perhaps by exploring connected subjects or themes.

Embedding Learning

Practitioners will allow time for learning to be embedded. A child’s skill or interest may only
just be emerging, so we feel that it is important not to rush them or to change an activity
too quickly. Once a practitioner feels that the learning is embedded, then an activity can be
adapted or enhanced to move learning on.

Sharing Next Steps

Sharing next steps with parents and carers is very important. As it informs them of the
development that their child is making and suggests ways that they can support and extend
their learning at home. Next steps can be shared formally during Parents’ evenings and
informally through comments sent home. We feel that it is also very important to make
children aware of their next steps. This helps them to be proud of their learning and to
celebrate their progress.




Indicators of Strong Impact
* Children recall new vocabulary, concepts and routines.
* Children show independence, resilience, self-regulation.
* Learning builds progressively and links to later curriculum content.
* Children with lowest starting points gain knowledge essential for KS1 success.




